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ABSTRACT

The current condition of intercultural education in upper secondary school EFL classes in Japan is discussed in this study.  The following two aspects were primarily focused on; (1) the content of cultural elements in EFL textbooks, and (2) the condition of teaching culture in university ELT courses for upper secondary school.

To explore these two aspects, document analysis was undertaken and a questionnaire was circulated.  In document analysis, the reflection of EIL and levels of cultural contents were examined.  The ten best selling EFL textbooks of most popular courses, English Course I and Oral Communication A were used for the analysis.  In the questionnaire, the opinions on intercultural education in secondary school EFL classes and the condition of university ELT courses were examined.  Postal questionnaires were sent to 50 ELT specialists in all 50 university ELT courses for secondary school in Japan.  All 47 prefectures were covered.  Twenty-two answer sheets were returned. 

It was found that (1) English Course I textbooks tended to follow the idea of EIL emphasising to reduce the content of the Inner Circle cultures, while Oral Communication A textbooks tended to follow a relatively traditional discipline mainly focusing on the Inner Circle cultures (especially the USA), (2) cultural contents tended to remain in the traditional knowledge oriented level rather than communication oriented level in both course textbooks, (3) respondents tended to think that the cultural contents of EFL textbooks should be elaborated from a knowledge focused one to a communication oriented one, (4) the lack of teaching skills among secondary school teachers seemed to make it hard for them to deal with intercultural understanding, (5) great differences appeared in the condition of intercultural education in ELT courses, though the overall condition seemed to be improved compared to the situation described in previous studies, (6) respondents also seemed to face difficulties in teaching intercultural education as a part of ELT classes because of the unclear nature of the concept. 
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GLOSSARY

Expanding Circle: “nations which recognize the importance of English as an international language . . . It includes China, Japan, Greece, Poland and . . . a steadily increasing number of other states.  In these areas, English is taught as a foreign language (Crystal 1997, p. 54)”.

EFL: English as a foreign language.

EIL: English as an international language.  The idea stresses the equality of English variety regardless of native or not.  It also stresses the objection to the absolute dominance of the Inner Circle cultures.

ELT: English language teaching to people whose first language is not English.

Four skills: four elements of basic language skills namely reading, listening, writing, and speaking.

Inner Circle: “the traditional bases of English, where it is the primary language: it includes the USA, UK, Ireland, Canada, Australia and New Zealand (Crystal 1997, p. 53)”
NNS: Non-English native speakers.

NS: English native speakers.

Outer Circle: “the earlier phases of the spread of English in non-native settings, where the language has become part of a country’s chief institutions, and plays an important ‘second language’ role in a multilingual setting: it includes Singapore, India, Malawi and over fifty other territories (Crystal 1997, p. 53-54)”.

1. INTRODUCTION

This study attempts to construct a framework of the trend of intercultural understanding for upper secondary school EFL classes in Japan in light of two aspects, (1) EFL textbooks focusing on the contents of cultural elements, and (2) ELT courses in universities for upper secondary school focusing on the conditions of the programs and viewpoints of teaching staff.  These two aspects were chosen because it was believed that that they are most able to influence school teachers’ attitudes towards intercultural education.  

There has been growing demands to deal with intercultural understanding in foreign language education in secondary school.  Under the current Course of Study for secondary school (Japan) (1988), for example, one of the aims of EFL classes is to encourage interest in languages and cultures to promote intercultural understanding.  The importance of intercultural understanding is also focused on secondary school education in the UK.  Department of Education and Science, and the Welsh Office (1990) states as follows: “A growing awareness of the culture of the people who speak the language of study is intrinsic to the learning of it . . . Without the cultural dimension, successful communication is often difficult . . . (p. 37)”. 

As the field of intercultural education is relatively new, however, there are many problems to deal with in every day classes.  I concluded in my BA thesis in 1997 that an approach using intercultural education is necessary to deal with culture in EFL classes.  Traditional ways of teaching tend to see cultural aspects as just deepening knowledge.  In current communication focused classes, however, it is necessary to develop intercultural communication skills.  Therefore, the thesis suggested a possibility to apply the approach of intercultural education in EFL classes.

Based on the thesis, following research thesis (1998) tried to clarify the problems that exist in teaching cultural understanding in upper secondary school EFL classes in Japan.  It suggested that elaborating the contents of EFL textbooks were necessary, as they tended to be traditional knowledge oriented culture.  It also presented concrete proposals on how to approach communication oriented intercultural understanding using current EFL textbooks.

My background in this field gave me an interest in exploring the condition of intercultural understanding in EFL.  Four research questions were prepared for this study:

1. How do current EFL textbooks reflect the concept of EIL?

2. How deeply do current EFL textbooks deal with intercultural understanding?

3. What are the conditions of intercultural education in ELT courses in universities?

4. What are the viewpoints of intercultural education in EFL classes among university ELT professionals?

Document analysis of course textbooks and the distribution of a questionnaire were used to examine these 4 questions.  Firstly, the cultural contents of upper secondary school EFL textbooks were examined.  Among the seven subjects of EFL classes, English Course I and Oral Communication A were selected because the Course of Study (1989) suggests taking at least these 2 subjects.  Finally, 5 best selling textbooks were selected in each subject for analysis.

Secondly, a questionnaire was mailed to ELT specialists in universities to investigate the current situation of ELT courses for secondary school and the viewpoints among ELT specialists towards intercultural education in secondary school EFL classes.  The questionnaire was sent to 50 researchers in all 50 ELT courses in Japan.  All of them are teaching ‘Methods of ELT’.  Twenty-two answer sheets were collected.  

This study is divided into six chapters.  Chapter 2 introduces mainstream concepts of intercultural education in EFL classes.  Chapter 3 describes the research methodology used for document analysis and for interpreting the questionnaire.  Findings are discussed in chapter 4 and 5.  Finally, possible ways to improve intercultural education in EFL classes are suggested in chapter 6.  

2. LITERATURE REVIEW

2.1. General Concepts of Intercultural Understanding in Secondary School

The term ‘intercultural education’ has been popular in Japanese secondary schools in recent years though it is highly likely that the concept of the term is not clear among either teachers or students.  This is natural, because no clear single definition of intercultural understanding has yet been presented.

In Japan, the academic society of intercultural education, Intercultural Education Society of Japan, was established in 1981.  Even this society, has not given a clear definition for ‘intercultural education’ yet.  The current aim of the society is to clarify the meaning of intercultural education (Ebuchi 1997). 

Though the concept of intercultural education is not clear, many other education subjects have attempted to involve the element of it.  Sato (1999) examines the movement of restructuring the framework of education for intercultural understanding in Japan, and suggests that the elements of intercultural education and environment education are involved in global education in current mainstream understanding.  Therefore, current EFL classes seem to involve not only aspects of intercultural understanding, but also involve aspects of global education and environment education.

Wada (1999) states that global issues should be a necessary element in EFL classes from now on.  The study sees the following reasons why it should be involved as a part of EFL classes:

(1) Global issues cannot be eliminated, as intercultural education is the           education for a peaceful and prosperous world.

(2) The viewpoint towards global issues sometimes differs between the nations, areas, and peoples.  Therefore, sometimes negotiation on conflicts is necessary to deal with the issues.  The process of understanding these differences and explaining one’s own situation coincides with the aim of intercultural understanding.  

(3) The uniqueness of global issues in EFL classes is therefore to develop     such English communication skills as explaining one’s own situation after understanding the situation of other people.

(4) Global Issues often appear in textbooks and supplementary books.    

2.2.  Intercultural Education in ELT

In this situation, it is not surprising that the concept of intercultural education in EFL classes has not been understood clearly yet.  According to Sano et al. (1995), cultural element was introduced as knowledge in traditional foreign language classes, as the situation of actual communication was not considered in this type of teaching.  Outstanding cultural aspects such as literature, arts, and music were focused.  This is because this type of foreign language classes was mainly for increasing knowledge.

As the need for communication skills increases, elements of daily life in the target culture came to be focused upon.  Though many aims of cultural teaching in foreign language classes have been presented so far, it seems that majority of them tend to stay simply at the level of increasing knowledge.  In fact, Mizuno (1996) states that the element of culture in EFL classes is still mainly dealt with as background knowledge separated from the communication skill, or as cultural information to be used for understanding other cultures.  

However, it seems impossible to separate communication skills and intercultural understanding, as it is believed that intercultural understanding is an essential skill for communication.  Mizuno (1996) states that communication skill and intercultural understanding are united, because communication skill is necessary to understand other culture through direct interaction, and intercultural understanding is also necessary to have smooth communication.

Some studies emphasis the importance of communication focused intercultural understanding.  Byram and Esarte-Sarries (1991) criticise current knowledge focused understanding, and suggest the importance of ethnographer’s viewpoint as follows:

It will not be adequate to provide ‘background information’, first because the scope of its future usage will be limited and, more importantly, because learners will need not only to cope with alien behaviours and objects but also to interact with individuals who have a different set of values and meanings.

(p. 8) 

The learner’s ultimate goal is to achieve a capacity for cognitive analysis of a foreign culture, people and its artefacts . . . 

(p. 11)

 Similarly, Wada (1999) states that the most important element of intercultural understanding in EFL is the skill to create smooth communication while avoiding big misunderstandings with people from different cultural backgrounds.  That is to say, a needed cultural aspect in EFL is the inclusion of intercultural communication skills.

The suggestions of Byram and Esarte-Sarries and Wada seem appropriate as the concept is well narrowed.  Furthermore, this aspect should show the uniqueness of EFL as a provider of intercultural education in secondary school.  Note though, Wada insists in the same study that global issues are necessary as well as the aspects of intercultural communication, this study does not support this point.  It is likely that this aspect is somewhat beyond the role of intercultural understanding for EFL classes.

2.3.  Theory of EIL and English Imperialism

Intercultural understanding in EFL is used for creating smooth relationships with people from different cultural backgrounds through English communication.  To meet this goal, it is essential to look at other discussions in the field of intercultural education in EFL.      

Unlike other languages, English is not only the language for British and American people, but also a worldwide language spoken by many people in many countries.  It is virtually the most popular worldwide language now.  However, there are negative aspects of this popularity.  Two relatively new issues, English as an International language (EIL), and English imperialism are related to this idea (Yokomori 1998).

The main argument behind EIL is that current popular standard variety English (i.e. British English and American English) and all other varieties of English (i.e. Englishes: e.g. New Zealand English, Caribbean English, and Singapore English), should be treated equally.  Researchers of EIL (e.g. Smith 1987, Honna 1997) suggest that it is possible to eliminate American and British culture from the English language, as it is a worldwide language separate from the languages of America and Britain.

On the other hand, researchers who support the idea of English imperialism criticise the situation that a single language is commonly used as a worldwide language.  A brief outline of their argument is: The stronger the role of English becomes in the world, the heavier the load of non-native speakers (NNS).  This situation creates on unfair situation for NNS.  For example, it is impossible for Japanese people to communicate as fruitful in English as native speakers (NS) do.  NS evaluate NNS as low ability people without considering the handicap of using a non-native language.  When interests clash between NS and NNS, this handicap can be abused and it is highly likely that NNS will be suffered from unequal treatments from NS (Tsuda 1990).  Furthermore, such strong power of English dominates over the mentality of NNS such as complex to NS and looking down to NNS (Oishi 1990, Tsuda 1993).

Interpreting these discussions of English imperialism, Sano et al. (1995) states that the points to consider here should be in improper atmosphere of the society and people’s complex towards English rather than in using English itself.  Tsuda (1990) is also worth consideration.  Tsuda points out that it should be necessary for Japan to treat NS in Japan on culturally equal terms as Japanese people tend to have a complex about them.   As one example of equal treatment, Tsuda suggests that Japanese people should basically communicate to English speakers in Japanese in Japan.

This suggestion might be slightly strong attitude towards NS.  However, it seems at least proper to make it a point to ‘start’ conversation to NS in Japan in Japanese.  This study believes that it is extremely important to develop the ability to try to speak target languages in foreign countries even where people there might understand English.  Such an attitude will open the minds of target people more smoothly as the attitude shows the negotiation to target people.  Furthermore, this will help to create equal relationships with each other, which should be the ultimate goal of intercultural education.

So far we have looked at brief discussions of EIL and English imperialism.  Though these theories might seem to be opposed each other, actually both of them agree on one point, their objection to the absolute dominance of English cultures.  The main difference between them is whether they see English as an international language as being acceptable (EIL) or not (English imperialism) (Yokomori 1998).

2.4. Difficulties to Teach Intercultural Understanding in EFL Classes

Stern (1992) points out problems to be dealt with in intercultural understanding in foreign language classes as follows:

(a) the vastness of the culture concept

(b) the problem of goal determination and the lack of accessible information

(c) questions of syllabus design and the difficulty of according an appropriate place to culture in a predominantly language-oriented curriculum

(d) questions of teaching procedures and the difficulty of handling substantive subject-matter in a mainly skill-oriented language programme

Stern (1992, p. 207) 

As this field is relatively new, it is natural that there are many problems in how it should be taught.  A number of studies (e.g. Met and Byram 1999, Mizuno 1996, Sano, et al. 1995) indicate that teachers in schools seem to be confused by the introduction of intercultural understanding in EFL classes because most of them are not familiar with cultural teaching.

Sano et al. (1995) suggest that it might not be popular to deal with intercultural understanding even in university ELT courses.  In fact, Mizuno (1996) states that there are ELT specialists who believe that cultural aspect should be a part of knowledge or subsidiary element for language acquisition.

3. METHODOLOGY

3.1.  Concept of Intercultural Understanding in This Study

So far we have looked at typical issues on intercultural education.  Based on them, this study set the concept of intercultural education in secondary school EFL classes as follows:

1. The role of intercultural education in EFL should be narrowed, focusing on mainly intercultural communication skills.  

2. EFL classes should involve the concept of EIL.  

3. Contents that can cause improper attitudes of integration towards the Inner Circle cultures should be reduced as much as possible. 

As introduced in the previous section, current secondary school EFL classes in Japan seem to include various aspects of intercultural understanding now.  In this situation, it seems necessary to narrow its concept.  This study suggests that intercultural understanding in EFL classes in secondary school should focus mainly on aspects of intercultural communication (point 1).  There are still many people who believe that the cultural aspect in ELT should just give information on outstanding cultural aspects such as literature, art, and architecture.  As Wada (1999) points out, however, these aspects seldom cause conflicts between different cultures.  Considering the fact that English is widely used for communication among various people of various cultural backgrounds, therefore, aspects of interaction through English communication should be much more focused from now on. 

EFL classes from now on should involve EIL theory.  Focusing on just British and American cultures should be challenged (point 2).  However, this study does not support the elimination of the studies of English cultures completely.  It is important not to focus on just a few countries in order to understand that English is a worldwide language.

It seems that many Japanese people tend to believe that intercultural understanding is simply the acceptance of other cultures.  When Japanese people experience cultural differences, they usually follow the target culture (Honna, 1997).  Here are some examples.  In Japanese name order, given name comes after family name.  However, Japanese people change the order to English order when they use English.  Japanese EFL classes sometimes encourage students to begin conversation in English to foreigners in Japan.  It seems that not many foreigners also begin conversations in English without hesitating in Japan.  We can say that these phenomenon are due to Japanese people’s overly integrative attitude towards English cultures, which English imperialism criticises.  Japanese EFL classes should pay much more attention towards the unfair relations caused by Japanese people’s improper integration towards English cultures (point 3).

3.2. Research Questions 

Based on the concept of intercultural understanding in this study, the current condition of intercultural education in EFL classes in upper secondary schools was examined by following two points of view, (1) government approved EFL textbooks and (2) opinions of ELT specialists in universities.  Furthermore, this study also examined the current condition of intercultural education in university ELT courses for upper secondary schools, by obtaining opinions from teaching staff in universities.  The following four research questions were asked:

1. How do current EFL textbooks reflect the concept of EIL?

2. How deeply do current EFL textbooks deal with intercultural understanding?

3. What are the conditions of intercultural education in ELT courses in universities?

4. What are the viewpoints of intercultural education in EFL classes among university ELT professionals?

Thus, this study conducted research focusing on two aspects, EFL textbooks and university ELT courses for upper secondary schools.  These two aspects were chosen because it was believed that they are most able to influence upper secondary school teachers’ attitudes towards intercultural education.

3.3. Constructing Sampling Frames

Sampling frames for EFL textbook analysis and the questionnaire to teaching staff in universities were constructed based on careful consideration.  Denscombe (1998) writes about the sample selection process as follows:

Choosing things on the basis of convenience runs counter to the rigour of scientific research.  It suggests a lazy approach to the work.  Good research selects its items for study not on the basis that they are the easiest to obtain but for specific reasons linked to the subject matter of the research and the requirements of the investigation.  For this reason, the practice of convenience sampling is hard to equate with good research.

Denscombe (1998, p. 17) Italics and boldface original.

To reach to a reliable research, therefore, any element of convenience was completely excluded through the selection process for both surveys.  

3.4. Sampling Frame for Textbooks Analysis
According to the Course of Study (Monbusho 1989a), EFL classes for upper secondary school consists of following seven subjects; English Course I, English Course II, Oral Communication A, Oral Communication B, Oral Communication C, Reading, and Writing.  Each school can select subjects from these seven courses according to its situation and characteristics, and students’ development and characteristics (Monbusho 1989b).  Though the Course of Study does not set any required subjects in EFL, it mentions in the section of ‘Syllabus Design and Treatment of the Contents’ as follows: 

In designing a syllabus, careful consideration should be given to the following:
(1)　English II, Reading, and Writing should be taught after English I.

(2)　At least one of the three subjects, Aural/Oral Communication A, Aural/Oral Communication B, and Aural/Oral Communication C, should be taught to all students.
(Monbusho 1989a, p. 118) Translated

We can say then, that the Course of Study expects schools to provide English I and one of the three subjects of Oral Communication.  Therefore, this study decided to examine the two textbooks used for these two courses for the analysis.  

Based on examining lists of EFL textbooks for upper secondary school, this study adopted Jiji Press (2000) for the sampling frame.  This list seemed most appropriate as it contains a complete, up-to-date list.  It covers all of the textbooks adopted for use in upper secondary school EFL classes for the 2000 academic year in Japan.  As one of the three subjects of Oral Communication, Oral Communication A was chosen because it is the most popular course among the 3 Communication courses.  Finally, the five best selling books of English I and Oral Communication A were chosen for analysis.

Table 1.  Upper secondary school English Course I Textbooks for 2000 Academic Year

	Ranking
	Name of Textbook
	Adopted Copies in Schools (copies)
	Market Share (%)

	1
	NEW EDITION UNICORN ENGLISH COURSE I
	132, 700
	8.6

	2
	VISTA English Series I
	122, 600
	7.9

	3
	SECOND EDITION POWWOW ENGLISH COURSE I
	84, 000
	5.4

	4
	REVISED MILESTONE English Course I
	69, 200
	4.5

	5
	Go,English! I
	60, 300
	3.9

	
	
	
	

	Sub Total 
	468,800
	30.3


	
	
	
	

	48
	OAK ENGLISH I
	1,400
	0.1

	

	Total
	1,549,700
	100


Created from Jiji Press (2000, p.6)

Table 2.  Upper secondary school Oral Communication A Textbooks for 2000 Academic Year

	Ranking
	Name of Textbook
	Adopted Copies in Schools (copies)
	Market Share (%)

	1
	Hello there! 
	183,900
	23.4

	2
	SELECT New Edition
	109,600
	13.9

	3
	SECOND EDITION Birdland
	64,300
	8.2

	4
	On Air
	58,200
	7.4

	5
	Speak to the World NEW EDITION
	49,200
	6.3

	
	
	
	

	Sub Total 
	465,200
	59.2


	
	
	
	

	16
	The CROWN
	4,500
	0.6

	

	Total
	786,000
	100


Created from Jiji Press (2000, p.8)

3.5. Analysis Methods

There are studies that have analysed the contents of Japanese government approved EFL textbooks for secondary school in light of intercultural understanding.  However, it seems that most of these studies tend to focus on simply one aspect, such as which countries lessons in textbooks deal with (e.g. Yashiro 1989).  Kiryu et al. (1999), for example, examined main topics in nation specific lessons, and concluded that various countries should be adopted as main topics, revising the situation of current textbooks that tend to focus on the USA.

This study agrees that overly focusing on the USA should be challenged.  However, it is doubtful that simply adding various other countries itself meets the actual needs of intercultural understanding theory for EFL in secondary school.  The elements required for EFL courses should not be information on various countries, but the intercultural communication skills required to cope with people from various countries.  That is, as Yokomori (1998) points out, it seems necessary to analyse levels of cultural topics.  Therefore, this study decided to examine level of cultural understanding as well as nations.  

3.6. Sampling Frame for the Questionnaire

    Questionnaire to teaching staff in universities in Japan was conducted in March and April 2000.  The sample was chosen through the following process.      

Figure 1.  Procedure to construct a sampling frame for the questionnaire 

	
	In total, 200 universities have 257 full-time teachers being in charge of “Methods of ELT”

	
	
	50 universities have Departments of Educational Studies and related subjects (Teacher Training focused), being 68 teachers working

	
	
	
	Questionnaire was sent to 50 teachers in 50 universities (39 males + 11 females)


⇓ ⇓ ⇓ 
The result: 22 answer sheets (44%) were collected

(19 males + 3 females)

Note: The number of universities and teaching staff were from the data in                Taishukan The English Teachers’ Magazine Editorial Department (1999)

The questionnaire was conducted to understand how teacher training courses in universities in Japan respond to the needs of intercultural understanding in EFL classes in upper secondary school.  The study set the following 4 rules for sampling:

1. To hear opinions from all part of the nation

2. To select researchers on the same condition

3. To cover researchers of various age groups

4. To minimise the difference in the number between males and females

Teacher Training courses are provided in various universities all over the nation.  Therefore, rule 1 was set to hear opinions from every part of Japan.  Secondly, to reach a fairer sample, it was necessary to select as many researchers in the same condition as possible (rule 2).  However, there are thousands of researchers in universities who are working in the field of English teaching.  Different researchers have different, sometimes very different, academic interests.  Some of them specialise in phonology, while others work in SLA　(second language acquisition) and CALL (computer assisted language learning) and so on.  Though there were 911 people in total in 1997 (Ebuchi 1997), the possibility of seeking the opinions of specialists of intercultural education was ruled out.  This was because it was expected that few of them were involved in Teacher Training courses of ELT, as this is a very new field.  The possibility to ask teachers of ‘Comparative Cultures (including foreign affairs)’ was also considered.  However, it was concluded that this would not be proper, as few of them seemed to be specialists in ELT.

After considering various possibilities for a more proper sample, the study finally decided to ask teachers who are in charge of “Methods of ELT” as this subject is provided in every ELT training course.  

In Japan, there are 3 types of universities, national universities, state universities (founded by cities and prefectures), and private universities.  Every teacher training course must follow the Law of Teachers Certificate in Education (Kyoiku-syokuin menkyo-hou) enacted by the government.  This law states what kinds of subject areas must be involved as well as the minimum credits of each area.  Therefore, Teacher Training courses provide subjects in the light of this guideline.  According to the law, the following subject areas are required to take the Teachers Certificate in EFL in secondary school:

Table 3.  Required subjects for the Teachers Certificate on EFL in upper secondary school 

	Area
	Minimum required Subjects

	Subjects related to the target teaching subject

	English Linguistics

English Literature

English Communication

Comparative Cultures (including foreign affairs)

	Subjects related to teacher teaching 
	Methods of ELT


Created from Monbusho (1998, Article 5)

As the table above shows, the law requires ‘Methods of ELT’.  Therefore, it was believed that asking the opinions of teachers of this subject meet the rule 2, ‘To select researchers on the same condition’, as every Teacher Training course involves the subject.

Based on examining lists of teaching staff in universities working in the field of ELT, this study reached Taishukan The English Teachers’ Magazine Editorial Department (1999) for the sampling frame.  This list seemed most appropriate as it contains a complete, up-to-date list.  It covers a list of teaching staff in every university in Japan who are in charge of “Methods of ELT” for the 1999 academic year.  

As the figure 1 shows, in total, 200 universities have 257 full-time teaching staff being in charge of ‘Methods of ELT’.  To narrow the number of people for conducting questionnaire, the study took following steps to reach the final sample.           

Firstly, this study narrowed down to researchers working in departments of Education.  There are two types in Departments of Educational Studies, departments that look at education as a field of academic interest, and ones which focus on teacher training.   Teacher training focused departments were chosen for this study.  The total number was narrowed down to 50 universities at this step.

It was expected that the issue on intercultural education was not very popular among the majority of teaching staff at present because this is relatively new field.  Therefore, focusing on departments of education seemed to be proper as there seemed to be a greater possibility among teaching staff to have chances to discuss intercultural education, as the department involves not only ELT specialists of various interests but also specialists of every subject provided in school.  Fifty universities met this condition.  Japan consists of 47 prefectures, and each prefecture has at least 1 one of the 50 universities.  Therefore, this sample also meets rule 1, to hear opinions from all part of the nation.  

There are 68 researchers working at the 50 universities.  The final sample was targeted to 50 people in the 50 universities through the following process.  The majority of the 68 researchers were males.  Besides, the average of the respondents’ age group in this sample were high.  To cover various generations (rule 3), and to minimise the gender difference (rule 4), therefore, if a university had more than two researchers, a female researcher (if involved) and a member of a younger generation was selected on purpose.  Thus, 39 males and 11 females working in 50 departments of education in Japan were chosen.

  Table 4.　Respondents’ background information

	Code name


	Position
	Years working in univ. 
	Research interest(s)



	A
	Reader
	15
	Psycholinguistics/ ELT 

	B
	Reader
	10
	Second language acquisition/ Psycholinguistics/ ELT

	C
	Lecturer
	8
	ELT/ Speech communication

	D
	Professor
	7
	ELT

	E
	Professor
	Over 40
	English linguistics

	F
	Professor
	31
	ELT

	G
	Reader
	2
	ELT (esp. task-centred activities)

	H
	Reader
	9
	Second language acquisition

	I
	Professor
	26
	Second language acquisition

	J
	Reader
	2
	ELT

	K
	Professor
	
	ELT in East Asian countries/ Comparative study of language policy/ Communication and grammar 

	L
	Reader
	
	Communicative language teaching/ Pedagogical grammar/ Bilingual education and immersion programs/ Cross-cultural communication and understanding 

	M
	Professor
	17
	ELT

	N
	Professor
	
	ELT (esp. listening/ task-centred activities)

	O
	Reader
	6
	ELT

	P
	Reader
	20
	ELT (esp. teaching methods/ history of ELT)

	Q
	Lecturer
	3
	ELT/ Second language acquisition

	R
	Professor
	25
	ELT

	S
	Reader
	12
	ELT

	T
	Reader
	10
	ELT

	U
	Reader
	13
	ELT

	V
	Professor
	13
	


Note that 1 respondent above is a textbook writer of one of the 10 examined textbooks.  Some other respondents are also writers of other government approved EFL textbooks.

3.7. Research Methods　for Collecting Opinions from University ELT Staff

After considering the nature of research aims in this study, a questionnaire was selected as a research method to hear opinions from teaching staff in universities.  It is virtually impossible to visit every researcher in every university, because the 50 selected ELT courses are located in all the 47 prefectures.   Thus, questionnaire was mailed to the 50 researchers in 50 universities at the end of March 2000 with no prior notification to them on receiving the questionnaire.

Every means to minimise weaknesses in the questionnaire was carefully considered.  Denscombe (1998) shows four disadvantages of questionnaires, “poor response rate,” “incomplete or poorly completed answers”, “limit and shape nature of answers”, and “cannot check truth of answers” (p. 107).  Following five points seemed worth consideration to improve these weaknesses, right timing, privacy protection, question types, question order, and proper length.  

To increase the response rate, it seemed crucial to avoid sending the questionnaire during a busy season for university staff.  Therefore, they were sent at the beginning of the short spring vacation.  To protect respondents’ privacy, the questionnaire promised not to show the real names of respondents and universities in this study.  The variety of questions (open questions and closed questions) and the order of questions (simple, and easy question comes first, and much deeper ones come later) was also considered.  Based on these points, a final draft was designed so that all questions could go in two pages.  The result was that 22 people out of 50 (44%) mailed back the answer sheets of the questionnaire.  We can say that the response rate was relatively high for questionnaire research, as it is said that the average response rate 20 % (Denscombe 1998).  Note that the questionnaire was written in Japanese.  All of the presentation of the questionnaire is, therefore my translation.  

3.8. Triangulation

It seemed necessary to see the condition of intercultural education through various viewpoints of various people.  In fact, “no single source of information can be trusted to provide a comprehensive perspective (Patton 1990, p. 244)”.  Furthermore, it seems that using more than one method has another advantage.  Cohen et al. (2000) suggest that this multi-methods approach, triangulation, will help to overcome the weaknesses of each method.   

Therefore, two research methods, document analysis and the questionnaire, were used in this study.  Findings on textbooks in both were cross-checked. 

4. CONTENTS OF EFL TEXTBOOKS

4.1. Categories in ‘Aspect’ Analysis
The contents of EFL textbooks for upper secondary school were examined to understand how they respond to the recent issues of intercultural understanding in EFL classes now.  Among various issues there, this study mainly focuses on the reflection of EIL and levels of cultural contents.   

This study looks at cultures in textbooks from two points of view, ‘aspect’ and ‘level’.  ‘Aspect’ looks at which countries are dealt with, while ‘level’ looks at how such culture is dealt with in each lesson.  

Previous studies suggest that the amount of content related to American and British cultures in secondary school EFL textbooks has gradually decreased, while the content related to other cultures has increased in secondary school EFL textbooks (e.g. Yashiro 1989, Takanashi 1996).  Other studies suggest that many textbooks still contain a great deal of American content (e.g. Smith 1996).  Therefore, it seemed important to examine the main countries covered in each lesson using current textbooks. 

Four categories were set for analysis of this ‘aspect’ of cultural understanding; Inner Circle, Outer/ Expanding Circle, Japan, and others.  They were created from three categories of English spoken areas outlined by the US linguist Kachru (1985), which is “a useful starting point for understanding the pattern of English worldwide (Graddol 1997)”.  To put it briefly, the Inner Circle is the traditional linguistic bases of English such as the USA, UK, Canada, and Australia.  The Outer Circle is where English is used as an important second language in a multilingual setting: it includes Singapore, India, etc.  The Expanding Circle is where English is taught as a foreign language: it includes China, Greece, etc.  The main interest in ‘aspect’ analysis was to what degree current EFL books reflect the issue of EIL.

4.2. Categories in ‘Level’ Analysis

Moriizumi (1997) analysed the cultural contents of upper secondary school Oral Communication A textbooks in light of 3 categories, general culture, specific culture, and differences in languages.  According to the study, less than 2% of the contents of surveyed textbooks were related to intercultural understanding as a whole.  This result points out the necessity for more lessons focusing on intercultural understanding.  However, it seems that Moriizumi’s study could have been better if it had set much clearer categories.  As Kiryu et al. (1999) points out about other studies, the term ‘culture’ should be avoided when framing categories for analysing contents because the concept of ‘culture’ has not been clearly defined yet.

In the analysis of Oral Communication A textbooks by Yokomori (1998), three categories were used; tourist information oriented, traditional custom oriented, and deeper culture oriented.  Deeper culture in the study means cultural elements that help students to understand ways of thinking.  According to this study, 15% of the contents covered the element of intercultural understanding, and most of them tend to stay in superficial levels, information oriented and traditional custom oriented culture.  Therefore, the level of deeper culture should be focused from upon more frequently from now on (Yokomori 1998).  

These studies suggest that the current cultural content of textbooks might be superficial.  Based on these studies, two categories were set in the ‘level’ of cultural understanding, a knowledge oriented level and communication oriented level.  The knowledge oriented level deals with cultural material simply taught to deepen students’ knowledge and intelligence.

As introduced in literature review in this study, teaching knowledge oriented culture was strongly popular before the 1950s as EFL classes around that time were not developed in order for students to communicate with people in English but instead were developed in order to deepen the knowledge and intelligence of students.

It appears that the current situation has not changed much from those days. However, this study believes that a cultural understanding of the knowledge oriented level is only the first step towards cultural understanding.  This is because it is highly likely that a lack of knowledge oriented culture seldom causes cultural collision in actual communication, as Wada (1999) points out.  Furthermore, as English is a worldwide language now, there is a greater possibility of communicating with people from not only Inner Circle culture but also unfamiliar cultures.  In this situation, it is not adequate to simply introduce knowledge, as Byram and Esarte-Sarries (1991) criticised.  What is needed now is the teaching of skills that help students to communicate with people from different cultures.  Therefore, the advanced level of cultural understanding, cultural understanding of the communication oriented level was set based on Wada’s argument (1999).

As the elements of cultural understanding of communication oriented level, Wada involved 3 elements in this level of cultural understanding, language oriented, paralinguistic features, and ways of thinking.  This study adopted these 3 elements for textbook analysis, as they were believed to be appropriate for cultural understanding in secondary school EFL classes.  Followings are these 3 elements that Wada means: 

(1) Language oriented: word-for word translation sometimes causes problems in the actual communication.  The following are examples of errors that sometimes appear among Japanese students, which apply to meet this level:

              “My wife is not beautiful, and she can’t cook well.”  (Wakamatsu, 1994, p. 196)

              “I’m ashamed to hear your praise.”  (Takahashi, 2000, p. 196)

          These sentences are natural in Japanese, and they illustrate the Japanese virtue of modesty.  However, it is likely that foreign people do not understand them when they are translated literally.  On the contrary, these sentences might shock them. 

(2) Paralinguistic features: the look on one’s face, movements of head and eyes, and gestures are included in the category.   The amount of information that can be conveyed to others by paralinguistic features is sometimes greater than the information conveyed by language itself.  As paralinguistic features are highly related to communication with language, they should be dealt with as much as possible.

(3) Ways of thinking: Unique ways of thinking in the target language and culture decide if expression is proper or not in communication in specific situations.  For example, it is rather important in the Inner Circle countries to show one’s own points of the opinion based on firm logic though Japanese people tend to change their opinions while trying to understand how other people feel (Takahashi, 2000). 

4.3. Methodology

Contents of EFL textbooks for upper secondary school were examined in light of the two viewpoints, ‘aspect’ and ‘level’, according to the following procedure.  The analyses were based on the assumption that each lesson can be classified into one of the categories, although the content of lessons sometimes ranges over various topics.

In ‘aspect’ analysis, the main topic in each lesson was classified into one of four categories, Inner Circle, Outer/ Expand Circle, Japan, and others.  All non-nation/area specific topics were classified into the category ‘others’.  For example, general global issues such as a lesson focusing on the problem on energy recourses in the near future, and exercises focused contents for developing four skills such as a lesson focusing on useful phrase practices rather than on understanding content, were assigned into this category.               

Similarly, each lesson was classified into two categories in ‘level’ analysis, the knowledge oriented and communication oriented contents.  Communication oriented content was classified into three sub-categories, language oriented, paralinguistic features, and ways of thinking.

Based on Kiryu et al. (1999), the following standards were established to analyse topics in each lesson/cultural tips.  In aspect analysis, this study judged the content of each lesson/cultural tip to be ‘main’ if more than half the amount of content deals with the same topic.  If two categories were covered in a single lesson, and each of them had almost the same amount of coverage, this study considered that the lesson contained 2 main aspects, and 0.5 point was given to each category.  For example, “Language and Culture” in Lesson 4 in UNICORN ENGLISH COURSE I judged that ‘Inner Circle’ and ‘Japan’ were focused in the same degree.  Therefore, 0.5 point was given in each category.  Similar standards applied to level analysis.  However, level analysis judged each lesson according to the depth of the content, not the total amount in each lesson.  One point was given to one of the categories after considering the content as a whole in each lesson.       

4.4. Aspects of Cultures in Textbooks

The main interest of ‘aspect’ analysis was in what degree current textbooks reflect issues of EIL.              

English Course I Textbooks
Figure 2.  Aspects of cultures in English Course I Textbooks
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Note: n = the number of lessons

We see from the figure 2 that it is likely that the content related to the Inner Circle cultures is no longer the dominant cultural aspect covered in the examined EFL textbooks.  All the textbooks involved lessons focusing on Outer/Expanding Circle cultures and Japan as well.  It is notable that only UNICORN ENGLISH COURSE I involved the Inner Circle culture content in more than half of its lessons.

However, the Inner Circle cultures still seem to be a major aspect of the content in 3 textbooks, UNICORN ENGLISH COURSE I, VISTA English Series I, and POWWOW ENGLISH COURSE I.  The second most popular aspect among these textbooks seems to be Outer/ Expanding Circle cultures.  Besides, in MILESTONE English Course I, these two categories are the two major aspects, involving four lessons each.

It is also notable that the major aspect covered is not these two areas but Japan in Go,English! I.  We can say that focusing on one’s own country is also one of responds to EIL.  In fact, Monbusho (1989) (Japan) and Department of Education and Science, and the Welsh Office (1990) (Britain), for example, stress this point as being important.  

Furthermore, though this study classified non-nation specific contents into the category ‘others’, there were some lessons in this category that are related to intercultural understanding.  They are as follows; ‘World Harmony’ in Lesson 5 in VISTA English Series I, ‘What links us as human beings’ in Lesson 13 in POWWOW ENGLISH COURSE I, and ‘An international language now’ in Lesson 1 in MILESTONE English Course I.

Oral Communication A Textbooks
As the structure of lessons are very different from ones in English Course I textbooks, a different way was adopted for analysing Oral Communication A textbooks.  The analysis of Oral Communication A course textbooks did not categorise the main aspects and levels of cultural understanding in each lesson.  There are several reasons for this.  Firstly, it was almost impossible to define the main part in each lesson because these course books consist of more than four sections of different contents, most of which appeared to be mainly for developing four skills, though English Course I textbooks mainly consist of a single element, reading.  In this condition, there are not many lessons that primarily focused on cultural understanding.  In fact, most of the lessons among the examined five textbooks consist of practical exercises such as practicing useful expressions for asking questions and talking about a favourite sport without focusing on the specific cultures of specific countries.

All five of the textbooks, however, devote a section in each lesson that focuses on cultural aspects.  Four textbooks involve short tips on culture, and the remaining textbook involves listening activities that focus on comparing culture.  Therefore, the main aspects of the contents in these cultural tips in four textbooks and listening activities in one textbook were examined in the analysis of Oral Communication A textbooks. 

Figure 3.  Aspects of cultures in Oral Communication A textbooks
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Note: n = the number of lessons

Figure 3 suggests the Inner Circle cultures are the main focus of half or more of the tips in every examined Oral Communication A textbook.  It was notable that most of tips in On Air focus solely on the Inner Circle cultures, especially the USA, which begin with, “In America…”.  The second most popular aspect covered was Japan in four textbooks.  All the tips dealt with Japan as a comparison to other cultures.  Speak to the World dealt with Outer/ Expanding circle as well as Inner Circle and Japan.  It was the only book that covered all 3 aspects.  Cultural tips in this book involve not only these 3 aspects but also such general travel information as in-flight meals on a plane, etc.  These contents were classified into the category ‘others’.

So far we have looked at cultural aspects in English Course I textbooks and Oral Communication A textbooks.  The result suggests that the emphasis on cultural aspects varies between the textbooks of these two courses.  The examined English Course I textbooks tend to follow the recent trend towards reducing the amount of coverage given to the Inner Circle cultures.  On the other hand, cultural tips in Oral Communication A textbooks tend to follow a relatively traditional teaching approach, generally focusing on the Inner Circle cultures (especially the USA) though many of them also seemed to have sections that compare such cultures to Japanese culture.  

That few cultural tips in Oral Communication A textbooks involved Outer/ Expanding Circle cultures should be viewed as a problem in meeting the concept of EIL.  As English is a language used for communicating not only to American people, but to people from a large number of countries now, it is highly likely that these course books need to focus on other cultural aspects.  Otherwise, it is difficult for students to understand that English is useful as a much wider communication tool.  

However, this study does not suggest eliminating references to the Inner Circle cultures from EFL textbooks.  This is because involving other countries does not necessarily bring intercultural understanding.  It only seeks to stress covering other cultures as well as Inner Circle cultures, in order to decrease the perception that English is solely the language for American and British people.  If textbook contents remain in the traditional knowledge oriented level, they will not help to solve problems that might occur during actual English communication.

That is, examining only cultural aspects should not be enough to outline the current situation of intercultural understanding in EFL classes.  Examining the levels of intercultural understanding seemed to be necessary as well.  Needed levels of intercultural understanding should not just deepen knowledge but should promote the acquisition of skills for communicating to various people of various backgrounds in English.  We will look at this point in the next section.

4.5. Levels of Cultural Understanding in Textbooks

Levels of intercultural understanding were examined based on the discussions in previous studies. The main intent of this analysis was to discover whether the contents of current textbooks still stay traditional knowledge oriented cultural understanding, or cover communication oriented intercultural understanding.  

English Course I Textbooks
Figure 4.  Levels of cultures in English Course I Textbooks
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Note: n = the number of lessons

We see from the figure above that the content of English Course I textbooks have still seemed to remain traditional knowledge oriented level of cultural understanding.  This study found no lessons in textbook Go, English I that primarily focused on intercultural understanding of communication focused level.  Of the other four textbooks, two textbooks, UNICORN ENGLISH COURSE I and MILESTONE English Course I each have one lesson each dedicated to communication focused cultural understanding, while the other two textbooks, POWWOW ENGLISH COURSE I and VISTA English Series I seem to contain two lessons each on communication focused one.

There has been no agreement yet on how many lessons in foreign language textbooks should deal with communication focused cultural understanding.  However, it would be at least possible to say that the current English Course I textbooks should elaborate the balance between the knowledge oriented level and the communication oriented level of cultural understanding.  As the Course of Study strongly stresses that foreign language classes should focus on aspects of communication and intercultural understanding, we can say that communication oriented cultural understanding should be more necessary than knowledge oriented one.

Oral Communication A textbooks

Figure 5.  Levels of cultures in Oral Communication A textbooks
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The content of cultural tips in the examined Oral Communication A textbooks seemed to vary between publishers.  It is notable that the majority of tips were not of a knowledge oriented level but focused on ‘ways of thinking’, which is one of the communication focused cultural understanding, in SELECT.  It should also be noted that this book and Hello there! covered all 3 levels of communication oriented intercultural understanding.  On the other hand, no content of communication oriented intercultural understanding was found in Birdland.

 Examined cultural tips are only very small part in each textbook.  However, SELECT suggests that it is in fact possible to deal with communication oriented intercultural understanding in each lesson.  Certain elaboration seems to be needed in the activities in Birdland, as all can be classified as knowledge oriented cultural understanding.

So far we have examined levels of intercultural understanding in EFL textbooks.  This study suggested that communication oriented level of intercultural understanding, which consists of 3 sub-categories, language oriented, paralinguistic features, and ways of thinking, should be necessary rather than knowledge oriented level.  Following are examples of knowledge oriented and communication oriented intercultural understanding given in the textbooks.

Knowledge oriented

“The Eurailpass” in Lesson 14 in VISTA English Series I introduces European Railroad pass.  The following is a paragraph from the lesson:

A Eurailpass is a special pass for a tourist from outside of Europe.  So you have to buy it through a travel agency in your country before you start on a trip.  It is very simple to use this pass.  First of all, you take your pass to the ticket office of the first station you are going to use in Europe.  All you have to do there is to ask them to fill in the dates of the first day and the last day of your trip.  After that you don’t have to buy any tickets or make any reservations even when you want to travel first class.

(p. 80-81)

According to Byram and Esarte-Sarries (1991), this kind of tourist information oriented content seems to be a popular component of foreign language classes.  The introduced content simply describes how to use the train pass.  There is no relation in the content to English communication.  As this kind of content might be effective in making students interested in EFL classes, this study does not advocate eliminating all of this knowledge oriented cultural content.  It is a problem, however, that current textbooks overly focus on this aspect compared to communication focused cultural understanding.

Language oriented

“Language and Culture” in Lesson 4 in UNICORN ENGLISH COURSE I gives an example that language sometimes reflects social relationships:

. . . there are many words for “I” in Japanese --- boku, ore, watashi, and so on.  And you must choose one of them carefully.  If you are a girl, most people don’t expect you to use the word ore.  But if you are a boy and are talking with someone younger, you may always call yourself ore.  In Japanese culture, you are asked to be conscious of differences in age, sex, and social position.

In the English language, “I” is the only word that you can use to call yourself.  In any situation it is all right if you call yourself simply “I”.  This is also the case with the word “you”.  In British or American society, they do not have to pay as much attention to the differences among themselves as in Japan.

(pp. 33-34)

Different ways of using the first person between Japanese and English are introduced in this example.  It is notable that it is explained why such difference occurs in a simple description.  Introducing the background context to the use of words in this way will help students to think that there might be differing understandings of words when they meet communication difficulties in English conversation.  

Paralinguistic features

“Body Language” in Lesson 2 in MILESTONE English Course I introduces the importance of nonverbal expressions for creating effective communication.  It focuses on four examples of paralinguistic features, smile, waving hand, nodding, and eye contact.  For instance, a case of an American teacher in Japan is introduced as follows:

An American lady came to teach English in a high school in Japan not long ago.  In her first class, she introduced herself with a friendly smile.  During her self-introduction, the students in the class were also smiling.

This made the American teacher happy.  She thought that the students understood her.  Then, in order to know them better, she began to ask some simple questions:  “What is your name?”, “Where do you live?”, “What hobbies do you have?” and so on.  

The students were asked one by one.  Some of them answered her questions very well.  But many others said nothing and only smiled.

This smile, however, confused the American teacher.  She began to feel that students were laughing at her.  She did not know that for Japanese a smile can be an expression of shyness or embarrassment.  

(pp. 16-17)

After describing another three examples, it concludes:

Clearly, we communicate some of our ideas and feelings without using words.  Instead, we use signs, gestures, and facial expressions.  If we want to communicate effectively, it is not enough to be able to speak the language.  To pay good attention to body language is just as important.  

(p. 19)

This example illustrates that very simple gestures might cause communication problems.  Japanese students will clearly understand the example given with reality as the situation of the content takes place in Japan.  It might be a good idea to introduce this example without showing the following sentence, “She did not know that for Japanese a smile can be an expression of shyness or embarrassment”.  This is because it seems important for students to have opportunities to think about the reasons why the American lady came to her conclusions by themselves.  This study believes that such a thinking process should help to open students’ minds towards people of different cultures.  

Ways of thinking

Speak to the World deals with cultural differences on concepts of time.  

The concept of time is different in different countries.  In urbanised countries it tend to be important to arrive on time.  It might be annoying if you arrive for an appointment too early.  You need to apologise if you are late.  On the other hand, in countries where there is no concept to keep time, you should not get angry or criticise about it.

CULTURE NOTES in Speak to the World (p. 57, translated)

Someone might say that the content above is beyond the role of EFL, as it does not focus on the Inner Circle cultures.  However, that should not be the point.  The important point to teach should not be ‘which’ culture to understand but ‘how’ to deal with problems that might occur in actual communication.  Therefore, as Wada (1999) states, it seems to be a proper way to deal with communication gaps and cultural conflicts by using case studies that allow students the opportunities to consider how to solve and improve such situations.

So far we have examined the contents of current EFL textbooks.  We can say that the result has been relatively similar to the results of previous studies, though their ways of analyses are different from one of this study.  Aspect analysis suggested that the amount of content dedicated to the Inner Circle culture in English Course I textbooks seems to have decreased, while the content related to other cultures has increased.  On the other hand, the Inner Circle cultures still seem to be the major cultural aspect in Oral Communication A textbooks.  Level analysis suggested that intercultural understanding in EFL textbooks still tend to stay in the knowledge oriented level in both English Course I and Oral Communication A textbooks.  We can say from these findings that it seems necessary to revise the contents of EFL textbooks in light of intercultural understanding.  Some problems will be pointed out in the next section.

4.6. Problems in Content

As suggested in previous chapter, it seems that Japanese EFL classes should pay much more attention towards the unfair relations towards English cultures created by Japanese people’s improper integration.  This section introduces some examples of content that seem to contain problems. 

    POWWOW ENGLISH COURSE I (p. 21) deals with a short dialogue between two people.  The example given is of a Japanese high school girl explaining how to get to an underground station to a British man in Tokyo, Japan.  The conversation begins with the British man’s “Excuse me!”  The Japanese girl replies “Yes?”, and the conversation continues.  

Mr. Scott: Excuse me!

Yuka:    Yes?

Mr. Scott: We’re looking for an underground station.

Yuka:   Underground station?

(continue)

In this dialogue, the British man speaks English as if he is in an English native country.  In fact, he does not use Japanese at all.  The Japanese girl also replies to the man using only English.  This girl might be an ideal Japanese secondary school student for the textbook editors.  EFL teachers in Japan might also encourage their students to help foreign people using English in daily life like this girl.  However, it should be pointed out that this is a typical example of English imperialism.  

English is virtually a worldwide language now.  That is not, however, a reason why English native people do not need to speak other languages when they are in non-English native countries.  There is also no reason why Japanese people need to integrate to English native people in Japan.  Thus, we can say that the attitude of the British man as it appears in the dialogue is not what should be advocated.  Therefore, this study suggests a revised dialogue as follows:

Mr. Scott: Sumimasen!  (= “Excuse me!” in Japanese) 

Yuka:    Hai, okomari deska?  (= “Yes, can I help you?”)

Mr. Scott: Ee…  Sumimasen… Can I talk in English?  (= “Yes…  but …”)

Yuka:    Yes, you can! 

(continue)

This dialogue seems to be more natural and appropriate as Mr. Scott tries to use Japanese at first.  Yuka also replies to him in Japanese at first too, as the situation is taking place in Japan.  Thus, it is highly likely that showing the negotiation from not only the Japanese side but also from the English native side in EFL textbooks will break down English imperialism and help to create ideal relations between two sides of cultures.

There was one possible case given in the textbook surveyed that might reinforce cultural stereotype.  In POWWOW ENGLISH COURSE I, a Spanish girl in a Japanese secondary school introduces the concept of siesta saying, “In my country everybody goes home for lunch and a siesta (p. 68)”.  The word ‘everybody’ seems to be an overly generalised statement.  If the Spanish girl were to speak this way in an actual situation, it is highly likely that many Japanese students would believe it without questioning the accuracy of the statement.

Thus, it seems that people easily tend to generalise things from their impression of their own daily life.  Specialists of cross-cultural training say that stereotyping is a natural and effective process of thinking in order to remember, expect, and explain typical features of certain groups and so on (Yashiro, et al., 1998).  However, the problem in current EFL classes is the lack of awareness that people have about such stereotypes.  Therefore, it should be necessary for not only students, but also teachers and editors of textbooks to understand the concept of what a stereotype is.  

It should be difficult than we expect to deal with intercultural understanding in textbooks.  This is because there is almost always a danger to involve possibility of generalities and stereotype when we deal with cultural understanding, as Ihara and Nozawa (1995) point out.  Examined English Course I textbooks, however, do not seem to contain great problem in each lesson except in introduced examples.  The possible reason for this could be that the lessons in these textbooks seem to avoid the traditional way of describing the cultures of countries used in examples.  Instead, it seems that lessons tend to focus on non-nation specific topics such as science, global issues, and cultural interchange.

4.7. Respondents’ Opinions on Cultural Contents in Textbooks

So far we have examined the contents of EFL textbooks for upper secondary school.  The following section introduces the opinions of ELT specialists on secondary school EFL textbooks, which were collected through the questionnaire.  The questionnaire asked three questions.  

The first question asked what kind of content on intercultural understanding should be involved in government approved EFL textbooks for upper secondary school.  The question set five aspects for elements of intercultural understanding in EFL textbooks:

- Knowledge and understanding of the cultures of the Inner Circle
- Knowledge and understanding of the cultures of the Outer/ Expanding Circle

- Knowledge and understanding of the cultures of Japan

- Knowledge and understanding of the cultures of the variety of English (Englishes)

- Training to create openness towards unfamiliar cultures (e.g. skills to analyse unfamiliar cultures objectively and to avoid conflicts between different cultures)

Respondents were asked to answer to each aspect by selecting the appropriate choice from 1-4 as follows: 

	1.

Strongly necessary　
	2.

A little necessary　
	3. 

Not very much 

necessary
	4.

Not necessary


The result is shown as follows:

Figure 6.  Respondents’ opinions on cultural contents in EFL textbooks
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Note: n = the number of the respondents

The brief summary on the respondents’ major opinion was as follows: (1) Majority of respondents think that aspects of the Inner Circle cultures and training to create openness  towards unfamiliar cultures are strongly necessary.  (2) A little knowledge and understanding about Japan and the variety of English (Englishes) are also believed to be needed.  (3) The opinion was divided down the middle over the aspect of Outer/ Expanding Circle.  Next, we will look at each answer in more detail.

Firstly, one of strongly important aspects among the respondents was about the Inner Circle cultures (n=15).  The result suggests that it is likely that they have the opposite view to the view taken by this survey and which emphasises the reduction of content related to the Inner Circle cultures as we have looked at in the previous chapter.

Secondly, that more than half of the respondents answered (n=13) that cultural training is strongly necessary was also notable.  This aspect is equal to communication focused level of intercultural understanding reviewed in this study.  It seems that there is a gap between respondents’ needs and the actual textbook contents, as the analysis suggested, that few current textbooks seem to focus on communication oriented culture.

Thirdly, that opinions were evenly separated on the inclusion of content related to the Outer/ Expanding Circle cultures suggests that there might not be clear agreement about its importance in EFL classes.

So far we have examined the respondents’ opinion on five aspects of intercultural understanding in EFL textbooks.  As the figure showed, respondents tended to think that all the five of the aspects are more or less important to deal with in EFL textbooks because they chose ‘strongly necessary’ or ‘a little necessary’ in almost every case.  That is, ideal textbooks among the respondents might be well-balanced books containing these five aspects in equal degree of importance.

However, as the analysis in this study suggested, the contents of actual EFL textbooks is very different from the respondents’ ideal textbooks.  To understand the respondents’ viewpoints on EFL textbooks more concretely, this study also asked the respondents an open question:

Q. Please let me know if you think that there are some points that government approved textbooks should elaborate upon for dealing with intercultural understanding.

More than a half of respondents (n=13 out of 22) gave opinions to this question. The most popular opinion was that cultural content should be changed from a traditional knowledge oriented cultural understanding to an actual communication oriented one (n=9; respondents F, H, I, O, P, Q, T, U, and V).  Following are some examples:
Content focusing on people’s emotional attitude seem needed rather than content focusing on superficial behaviour patterns.  (Respondent F)

An approach using case studies should be involved to deal with intercultural understanding.  There is no standard on which culture (besides British and American cultures, etc.) need to be dealt with.  Therefore, it seems hard to focus on the discussions on this issue.  (Respondent H)

Content should be elaborated involving following process through revising the selection of topics; (1) aware of the differences, (2) consider deeply, (3) have trial experience, (4) open to the differences.  (Respondent I)

Various contents even in the same culture are necessary to avoid increasing stereotypes.  If appropriate, containing contents saying the opposite things each other seems to be a good idea.  (Respondent Q)       

Current knowledge focused (grammar, vocabulary, and expressions, etc.) textbooks should be revised to behaviour focused (paralinguistic features, etc.), which should be introduced in proper context.  (Respondent V)    

Thus, respondents expect textbooks to involve content for intercultural communication skills, and which avoids increasing stereotypes.  

Though the total number is small, other important opinions were pointed out as follows; the importance to consider the balance of cultural aspects (respondent A), the problem on unclear concept of intercultural understanding in current EFL classes (respondents B and H), the necessity to link to other subjects (respondents L and U), and the necessity to develop systematic teaching methods of intercultural understanding (respondent B).  Respondent B states, “Systematic teaching methods should be presented after defining a clear concept of intercultural understanding.  Current non-systematic ways should be stopped”.  

 Though this study did not focus, on the point, the opinion that developing an awareness of domestic cultural differences should be considered (respondent U), seems to be worth considering.  Cultural differences not only occur in foreign countries but also in the students’ own country.  As a relatively mono-cultural country, it is highly likely that focusing on cultural diversities in Japan will help students feel familiar and understand the meaning of cultural understanding.

As compared to the majority of respondents, respondent E seems have a different understanding of intercultural understanding in EFL:

Though it is worth considering intercultural understanding in government approved textbooks, it does not seem proper to be influenced by such discussion.

That is, intercultural education in EFL might not be a necessary element in this respondent’s understanding.

So far we have looked at the respondents’ opinions on textbooks in light of intercultural understanding.  Most of their opinions were suggestions to improve the content related to on intercultural understanding.  That is, we can say that majority of respondents think that intercultural understanding as a part of EFL classes is a necessary element.  This result seems different from Mizuno (1996), which states that many ELT specialists believe that cultural aspect equals to a part of knowledge or subsidiary element for language acquisition.  We can say that their understanding of intercultural education within EFL classes has changed now.

The fact that many problems were pointed out suggests that the content of current textbooks is inadequate to deal with intercultural understanding.  In this condition, how are teachers in secondary schools to deal with it?  We will look at this point through the respondents’ viewpoints.

4.8. Respondents’ Opinion on Difficulties to Teach Intercultural Understanding    in Schools 

It seemed that some secondary school EFL teachers might find it difficult to deal with intercultural understanding.  Some problems were outlined based on respondents’ opinions. 

Q. Please let me know if you think that there are some problems among teachers to deal with intercultural understanding in schools.   

The result was that the majority of respondents (n=17 of 22) pointed out problems among teachers in dealing with intercultural understanding.  Among them, more than half of respondents (n=12 of 22) mentioned inadequate teaching skills for intercultural understanding (respondents A, C, D, G, H, I, L, O, Q, S, U, and V).  Followings are some examples:

It is difficult to keep teaching intercultural understanding if teachers do not have actual intercultural experiences.  (Respondent C)

It is likely that teachers’ favourites to certain cultures influence students though they do not be aware.  Therefore, it is difficult for teachers to develop students’ own thinking towards other cultures without reflecting teachers’ stereotypes towards other cultures.  (Respondent G)

Teachers tend to generalise culture while they are not thinking.  (Respondent Q)

These problems seem to be natural in a sense.  As intercultural understanding is a very new field in EFL, it is highly likely that most teachers did not have a chance to learn how to deal with it when they were in university.  To develop the quality of intercultural understanding in EFL classes, respondent A suggests two possible solutions:

As a part of in-service training for teachers, increasing the opportunities to study overseas should be necessary.  It might be also necessary to involve Team Teaching lessons with teachers of other subjects (especially geology and history, etc.).   

To give more opportunities to study abroad will meet teachers’ need as it should not be easy to teach intercultural understanding if teachers do not have actual experiences as respondent C states.  However, providing such opportunities to every teacher would be almost impossible.

In this situation, the answers of respondents F, O, and V are worth consideration.  They pointed out the necessity to pay much more attention to other cultures in Japan.  For example, respondent F states, “Issues on foreign people in our country should be focused”.  Though people tend to think that we cannot experience other cultures until we go abroad, the fact is that we are entering upon an era of cultural diversity, as the number of foreign people in Japan is increasing.  Focusing on other culture in Japan might be useful for students as they are more familiar with their own culture than a foreign culture.  It will be also a good idea to create opportunities for teachers to communicate with these people to have intercultural experiences.  Though this study focused on intercultural education within EFL classes, to involve team teaching with teachers of other subjects might be another approach.    

Respondents B, H, and K mentioned the unclear concept of intercultural education.  Respondent B states, “Because the concept of intercultural understanding is not clear, it is difficult to teach it in systematic methods”.  As this opinion suggests, the lack of clear concept of intercultural understanding seems to be a big problem to teachers who have to teach intercultural understanding.

Thus, respondents’ answers suggest that it seems difficult to deal with intercultural understanding in EFL classes.  The lack of teaching skills that focus on intercultural understanding appears to be a serious problem.  

4.9. Further Opinions

The final question on the questionnaire asked respondents to give their open opinion on intercultural education in EFL in schools.  Thirteen respondents out of 22 gave extra opinions.  The most popular opinions were about the role of EFL to deal with intercultural education in school curriculum (n=5).  Two respondents pointed out the necessity to teach intercultural education based on a long term perspective.  Two respondents pointed out necessary aspects of intercultural understanding.  

The opinions on the role of intercultural understanding in EFL (respondents H, P, Q, S, and U) suggest that secondary school teachers might need to reconsider their role in teaching intercultural understanding.  Respondent P pointed out that teachers of other subjects tend to leave the role of intercultural education to EFL teachers:

A problem is that when we begin discussing intercultural education, there are many teachers of other subjects who say, “Oh, we leave it to EFL teachers”.   We can say that EFL teachers have responsible for creating such idea from such atmosphere.  For example, that ways of writing fraction, process of multiplication, and calculation on paper are different between Japan and western countries can be taught in math class.  It should be enough for EFL teacher here to refer to the expression of ‘over’ in fraction and to the different way of thinking appears in the in expression, ‘divided’.  Thus, EFL teachers should keep staying the role of intercultural understanding in language and culture.   

On the other hand, interpreting the opinion of respondent U, EFL teachers might be too confident in teaching intercultural education to realise that teachers of other subjects also contribute to it:

Generally speaking, EFL teachers have self-confidence in contributing intercultural education.  However, science and home life techniques classes, for example, also deal with it now.  Besides, we need to consider the possibility of joint classes with other subjects and importance to tackle the education throughout school as a whole.

These two opinions describe opposite situation each other.  However, both of them suggest that the problem of dealing with intercultural education in school might be due to the lack of communication with teachers of other subjects.  It would be hard to try to meet every needs of intercultural education in individual subjects.   Furthermore, it would be also inefficient.  As many respondents pointed out in other questions in this questionnaire, cooperating with other subjects seems necessary to tackle intercultural understanding because it should be dealt with not in specific subjects but in school as a whole.  

However, as respondent H states, the problem is again that there is no clear understanding on intercultural education:

What is bothering me is that it is not clear which classes should involve intercultural understanding.  Is it the role of sociology, or EFL?  If EFL deals with it, what are the unique aspects of the class for intercultural understanding?  Anyway, the problem here should be that we have not understood the term of intercultural understanding clearly.

There is no standard that shows the role of each subject in intercultural education.  Therefore, what is needed now is the to development of a systematic curriculum on intercultural education so that teachers of each subject can understand their roles.  Besides, it is also necessary to set a long term perspective on intercultural education covering from elementary school to secondary school.  Respondents pointed out as follows:

It is expected that under the coming new Course of Study, the general trend in primary school will be just to involve foreign language classes especially English conversation as a part of intercultural education in cross-curricular classes.  However, besides conversation focused class, providing classes that involve intercultural understanding through English should be necessary as required subjects.   It might be too late to start teaching intercultural education from secondary school level.  (Respondent G)

Developing continuous curriculum for intercultural education from primary school to secondary school is necessary so that we can have clear perspective.  (Respondent L)

Furthermore, attitudes among ELT majoring students might have a problem.  Respondent U states:

It seems to be a problem that ELT majoring students believe intercultural understanding equals to just communicating with foreigners through English.  They are not interested in other languages and other culture.  I am sure that if students widen their points of view from current fixed English focused view, their ways of thinking will change.  

Needless to say, intercultural understanding is necessary in current EFL classes, as it emphasises the development of communication skills rather than the increasing of knowledge.  In fact, as we have looked at in the previous chapters, it is a growing trend in ELT to work in this field.  However, we need to consider the possibility of danger here.  Respondent S points out as follows:

Certain aspects of intercultural understanding should be involved according to students’ academic development.  However, I doubt ELT that overly stress that aspect.

As this opinion suggests, some ELT leaders overly stress the role of intercultural understanding.  It seems necessary to create the attitude to tackle intercultural education in school as a whole considering creating a proper systematic curriculum at the same time.  Having clear perspective of each subject will reduce the load of responsibility, and will help to focus on unique aspects in each subject.

So far we have looked at the respondents’ opinions on current EFL textbooks and problems of school teachers in light of intercultural understanding in EFL classes.  It was surprising that many respondents seemed to have a deeper understanding of the current issues related to intercultural understanding considering few of them are specialists in this field.

The result suggested that they seemed to think that proper textbooks should contain well-balanced contents covering 5 elements, Inner Circle, Outer/ Expanding Circle, Japan, Englishes, and intercultural training.  Among them, the aspect of Inner Circle and intercultural training seemed to be strongly necessary.

Most of the collected opinions were suggestions for creating much better textbook content.  Furthermore, many of them were opinions on the necessity of communication focused intercultural understanding.  Thus, we can say that most of them have positive attitudes towards dealing with intercultural education in EFL classes.  

However, it seemed that there are many problems to deal with these aspects in the present condition.  There might be many teachers who have not had actual intercultural experiences.  Besides, they do not seem comfortable with how to teach this topic.  Furthermore, the greatest problem is that there has been no concrete systematic method to deal with intercultural understanding.  Therefore, we can say that dealing with intercultural understanding in EFL classes is probably extremely hard work for teachers.

In this situation, do Departments of Education, which the questionnaire respondents all belonged to, try to respond to those problems?  The majority of respondents stated in the questionnaire that element of intercultural training should be necessary in EFL textbooks from now on.  How do their courses actually teach the element?  We will look at the condition of their ELT courses in the next chapter.

5. CULTURAL UNDERSTANDING IN TEACHER TRAINING COURSES

5.1. Intercultural Understanding in Subjects for ELT

Six questions were asked about the ELT course curriculum in respondents’ universities with reference to intercultural education in EFL classes.  The first question asked which ELT subjects related to intercultural education were provided.  The result was as follows:

Q. Please circle (○) items indicated as a-f if they are involved in ELT–related subjects (e.g. ‘Methods of ELT’). 

a． Knowledge and understanding of the Inner Circle cultures　     

b．Knowledge and understanding of the Outer/ Expanding Circle cultures 

c． Knowledge and understanding of the variety of English (Englishes)　   

d． Knowledge and understanding of Japan

e． Training to create openness towards unfamiliar cultures (e.g. skills to analyse unfamiliar cultures objectively and to avoid conflicts between different cultures)  

f． Others: (please specify)

Figure 7.  Covered elements of intercultural understanding in ELT related subjects 
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Note: n = the number of the ELT courses

To summarise the result of this question, the Inner Circle cultures and variety of English are involved in more than half of universities among the five surveyed cultural aspects.  Other aspects, the Outer/ Expanding Circle cultures, variety of English, the culture of Japan, and cultural training skills are involved in from six to eight courses each.

The result was a great surprise as this study expected that very few ELT classes would involve the elements of intercultural understanding.   Therefore, the fact that eight universities involve training skills related to intercultural understanding, and that more than half of the courses surveyed cover the variety of English are notable.  It is likely that the notion of intercultural understanding has come to be accepted in ELT courses.

One reason for the fact that many universities involve the inclusion of content related to the variety of English might be because the Course of Study for upper secondary school (1999), which will be implemented from 2003, refers to this point.  For example, it states in the section about the Oral Communication I course that current Standard English should be adopted in linguistic materials in principle considering the situation that various Englishes are commonly used as communication tools in the world (Monbusho 1999).   

Next, we will look at the result in more detail.  The following table shows how many elements are dealt with in each course.

Table 5.  Covered elements of intercultural understanding in university ELT courses

	Covered elements
	The number of universities

	5 elements covered
	(n=) 3

	4 elements covered
	2

	3 elements covered
	2

	2 elements covered
	6

	1 element covered
	6

	No element covered
	3


We see from the table that the condition varies among universities.  Three universities cover five elements, while three other universities cover no elements.  The most popular answer is two or one element(s) covered (n=6 each).  Though great differences are present, we can say that the overall condition seems to be improving.  As this study expected that most of the courses would involve no elements of intercultural understanding in ELT classes, it was surprising to find that 19 ELT classes out of 22 dealt with at least one element.

5.2. Subjects in ‘Comparative Cultures (including Foreign Affairs)’
As introduced in a previous chapter, the Law of Teachers Certificate of Foreign Languages in Education requires providing Comparative Cultures-related subjects.  The current situation on these subjects was asked.  

Q. What kinds of subjects does your department provide to meet the subjects in the section ‘Comparative Cultures (including Foreign Affairs)’ in the Law of Teachers Certificate of Foreign Languages in Education?

Figure 8.  Provided subjects in ‘Comparative Cultures (including Foreign Affairs)’
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The most popular subjects for ‘Comparative Cultures (including Foreign Affairs)’ were ones related to comparative/ contrastive cultures (n=17).  Subjects related to intercultural exchanges and communication were the second most popular subjects (n=11).  Six courses provided subjects related to literature, and six courses provided subjects related to specific area studies.  There are five universities that provide classes that contain only literature and specific area studies in this category.  

Much attention was paid to the current situation of subjects on ‘Comparative Cultures (including Foreign Affairs)’ in teacher training courses as presented studies so far have criticised their poor contents, which are not related to intercultural communication (e.g. Sano, et al. 1995, Soeda, 1992).  It is notable that besides the fact that the majority of the courses (n=17 out of 22) provide subjects on comparative/ contrastive cultures, half of the courses (n=11) involve subjects related to intercultural exchanges and communication.  Thus, the result suggests that the situation seems to have improved, at least in the sampled university courses.          

5.3. Intercultural Education Focused Courses

Intercultural education is one of the necessary elements of EFL classes now.  However, the understanding of what it is among teachers does not seem clear because it is a relatively new field.  In this situation, it seems necessary to involve specialists on intercultural education in each secondary school.  The next question asked if there was a course in the respondent’s department that focused on intercultural education for ELT.

Q. If your department have courses that strengthen Intercultural Education and provide Teachers Certificate of English for upper secondary school, please let me know the names and brief contents of the courses.   

Figure 9.  Intercultural education focused courses in universities
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This study expected that very few departments to provide such courses.  In fact, one respondent answered this question, “We do not have such courses.  It seems that such courses cannot exist”.  Therefore, it was a surprise that nine departments out of 22 have divisions that specifically focus on intercultural education (e.g. Division of Intercultural Education).  This result suggests there is a growing demand in EFL classes for intercultural education in secondary school. 

5.4. Responses to Intercultural Education

Is there a gap between the evaluation of the present conditions and the expected needs in respondents’ viewpoints?  This point was examined through the following question. 

Q. How well do you think your department responds to the needs of Intercultural Education in upper secondary school in training student teachers of English?  Please answer by selecting one appropriate item from 1-3. 

My department:

1．Does not respond properly　2．Responds properly　3．Overly responds

Figure 10.  Respondents’ viewpoints of responses to intercultural education in their courses


[image: image36.wmf]7. Response to the needs of intercultural

understanding

12

9

1

Proper

Imroper

Others


Note: n = the number of the ELT courses

Twelve respondents out of 22 answered that their courses meet the needs of intercultural education, while nine respondents answered that they do not meet it yet.  One respondent did not answer this question.  That respondent states the reason for not answering the question was because it seems hard to say if the course meets the needs of intercultural understanding or not because the concept of intercultural understanding is not clear.

We can say from the result that the responses to intercultural education seem to be different in different courses for the moment.  However, as one respondent answered in the questionnaire, it must be remembered that the definition of intercultural understanding may differ among respondents.  

5.5. Issues Under Consideration

What kind of issues about intercultural education in EFL do respondents and their universities have?  Their opinions were collected as follows:

Q. If there are issues under consideration to deal with Intercultural Education as subjects in teacher training, please let me know.

Fifteen respondents out of 22 answered to this question.  Among them, 12 respondents described problems of intercultural education as a subject in teacher training.  There were two major issues, the issue of intercultural education itself (respondents B, E, K, P, U, and V) and the issue of their courses (respondents A, C, F, G, H, L, and T).

Firstly, interpreting opinions on intercultural education, the unclear concept of intercultural education in ELT seems to cause problems.

We need to discuss what intercultural education is before we discuss if it should be involved in subjects for teacher training or not.  (respondent B)

All the opinions seem to have been raised.  From now on, it might be necessary to reconsider the discussions objectively through outsiders’ points of view.  (respondent E)

We need further discussion on which parts of intercultural education the role of ELT is, as it should be taught in school education as a whole.  (respondent P)

Intercultural understanding in Japan is based on the agreement that it deals with foreign culture and foreign people.  The problem here seems that it lacks the aspect of basic understanding of humanity.  (respondent V)

The respondents think that we need to set a clearer concept of intercultural education in EFL.  That is, the respondents face difficulties in dealing with the topic of intercultural education.  Respondent U states as follows:

I am worried about how well I understand intercultural understanding.  Questions come to my mind when I deal with intercultural understanding such as “what is the meaning of it?”, “Is it for understanding, for opening minds, or deepening knowledge?”.  

Secondly, three respondents (respondents F, G, and H) pointed out that it is necessary to provide appropriate classes for intercultural understanding:

Intercultural understanding focused classes (besides literature, linguistics, and teaching methods) seem necessary.  (respondent F)

It seems necessary for students to have real contact with various people from various cultures as well as to deepen knowledge through textbooks.  (respondent G)

We have classes on intercultural understanding itself.  However, the problem is that there is no class involved focusing on how to teach and select contents of it.  (respondent H)   

Reviewing the following opinions, however, it will not easy to provide such classes:

That our department has no specialist of intercultural education is a problem.  (Respondent T)

It is hard to satisfy organising classes focusing on intercultural understanding.  This is because many of our teaching staff does not understand it.  Besides, they do not seem working in that field very much.

The number of staff is also a problem.  It is all we can do to work in each field.  Actually, though our course is named “division of ELT”, academic interests of our seven staffs are as follows: English literature (n=1), American literature (1), English linguistics (2), ELT (2), foreign assistant teacher (1), German language (1).  In this condition, we cannot afford to provide classes for intercultural understanding though the Course of Study has required dealing it since 1989.  (Respondent A)

Thus, even if they wish to provide classes for intercultural understanding, the current situation is that the number of the teaching staff might be inadequate to organise such classes.  It was surprising to find that there are only two ELT specialists in the division of ELT in respondent A’s working university.  A possible solution could be to involve specialists of intercultural education in EFL.  However, it is highly likely that ELT courses cannot easily afford to give places to them without financial support.

So far we have looked at the situation of intercultural understanding in university curriculum through the respondents’ points of view.  That the majority of the respondents’ courses (n=16) had issues under consideration about intercultural education in their ELT course suggested that the importance of this element has been understood in universities.  In fact, 19 respondents’ universities involve at least one element of intercultural understanding in ELT courses.  It seemed difficult, however, for respondents to deal with intercultural understanding in their courses. 

6. CONCLUSION

So far this study has examined current condition of intercultural education in EFL classes in upper secondary school focusing on the conditions of government approved textbooks and ELT courses in universities.  These two aspects were chosen because it was believed that they are most able to influence school teachers’ attitudes towards intercultural education.  Research questions were as follows.

1. How do current EFL textbooks reflect the concept of EIL?

2. How deeply do current EFL textbooks deal with intercultural understanding?

3. What are the conditions of intercultural education in ELT courses in universities?

4. What are the viewpoints on intercultural education in EFL classes among university ELT professionals?

To explore these questions, document analysis and a questionnaire were conducted.

Document analysis was used to explore the first two research questions.  To understand the current presentation of EIL and the depth of cultural content, the ten best selling EFL textbooks of the two most popular courses, English Course I and Oral Communication A, were examined.

‘Aspect’ analysis suggested that the reflection of EIL seemed different in different course books.  That is, the examined English Course I textbooks tended to follow the idea of EIL by emphasising the reduction of content related to the Inner Circle cultures.  On the other hand, Oral Communication A textbooks tended to follow a relatively traditional discipline approach, focusing mainly on the Inner Circle cultures (especially the USA).  The ‘Level’ analysis suggested that the cultural content of examined textbooks tended to stay in the traditional knowledge oriented level.

The questionnaire explored the last two research questions.  The questionnaire was sent to 50 ELT specialists in all university ELT courses for secondary school in all 47 prefectures, and 22 answer sheets were collected.  It was surprising that respondents had a deep understanding of intercultural education in EFL, as this study expected that this element would not be popular amongst them. 

The ideal EFL textbook among respondents seemed to be a well-balanced one covering five elements, Inner Circle, Outer/ Expanding Circle, Japan, Englishes, and intercultural training in the equal degree of importance.  Respondents tended to think that the cultural content in EFL textbooks should be changed from a traditional knowledge oriented cultural understanding to an actual communication oriented one.

The respondents opinions suggested that teachers face difficulties in dealing with the concept of intercultural understanding in school because of the lack of appropriate teaching skills and other problems.  This condition should be seen as natural because intercultural understanding in EFL classes is a relatively new field.

Therefore, university ELT courses need to include the element about intercultural understanding in order to spread it to schools.  That the majority of the respondents’ courses (n=16) had issues under consideration on intercultural education in their ELT courses suggested that the importance of this element has been understood in universities.  However, it was found that there were great differences in the current condition of intercultural education in ELT courses in the respondents’ universities.  In ELT classes, for example, some universities deal with five elements of intercultural understanding, while other universities does not involve anyelements at all.  In leading universities, there are even specific divisions dedicated to intercultural education.

Compared to previous studies, however, we can say that the overall condition of ELT courses seems to be improved.  In fact, the result of the questionnaire suggest that even though there were great differences between universities, 19 ELT classes out of the 22 deal with at least one element of intercultural understanding.  Classes related to intercultural communication such as comparative cultures and intercultural exchanges are provided in more than half of the respondents’ universities as required subjects.

Teaching intercultural education seemed hard for respondents.  Firstly, respondents seemed confused by its unclear definition.  In this situation, it seemed that they could not narrow the goal of intercultural education in EFL classes.  Secondly, it was found that even if universities wished to provide classes for intercultural understanding, inadequate numbers of teaching staff available (e.g. the lack of specialists) might make it difficult to organise such classes.  

By way of conclusion, it seems appropriate to remark on the following three points.  Firstly, intercultural education in secondary school EFL classes should be narrowed down to the elements of English communication.  As English is a worldwide language, there is a great possibility to communicate with people from unfamiliar cultures.  In this situation, a proper way to teach English would be to introduce not specific cultural knowledge but possible problems in English communication as case studies.  It is highly likely that the process of considering the reasons why such problems occur will allow students to develop skills to communicate with people from various cultural backgrounds, which seems to be the unique role of intercultural education in EFL classes.  To promote EIL, such case studies should involve not only situation related to the Inner circle cultures but also the Outer/ Expanding cultures including Japan.    

Secondly, specialists of intercultural education should be involved as editors of EFL textbooks.  The textbooks analysis in this study suggested that certain adjustments seem to be necessary in order to deal with intercultural understanding in most examined EFL textbooks.  As intercultural understanding is one of the essential elements in EFL, it seems necessary for specialists in this field to organise the content of lessons.
Thirdly, a certain number of centres of intercultural education should be necessary throughout the nation.  The responses to the questionnaire implicated that there are great differences in the methods of teaching intercultural understanding in university ELT courses.  It could take a long time to narrow the gap between properly organised courses and inadequate courses.  Therefore, it seems a proper idea to designate certain universities as bases of intercultural education for school teachers and other university teaching staff.   These centres will help many educators who did not have the chances to learn the skills required to teach intercultural education.  

It is believed that these suggestions will greatly enhance the condition of intercultural understanding in EFL classes.  This study hopes that cultural interchange will spread among students taking advantage of learning English as a worldwide language.  

APPENDIX 1

Aspects of Cultures in upper secondary school EFL textbooks

	NEW EDITION UNICORN ENGLISH COURSE I 

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	The Internet Age
	
	
	
	main

	2
	Terakoyas throughout the World 
	
	
	main
	

	3
	The Soybean Road
	
	main
	
	

	4
	Language and Culture
	main
	
	main
	

	FR 1
	A Bounce in His Step
	main
	
	
	

	5
	The Great Journey 
	
	main
	
	main

	6
	An Interview with Steven Spielberg
	main
	
	
	

	7
	Peter Rabbit and His Home
	main
	
	
	

	8
	Hello, Dolly!
	main
	
	
	

	9
	Jeannette Rankin
	main
	
	
	

	10
	How to React to Familiar Faces
	main
	
	
	

	FR 2
	Thank You, M’am 
	main 
	
	
	

	11
	The Lessons of Easter Island
	
	main
	
	

	12
	The Sense of Wonder
	main
	
	
	

	FR 3
	Apollo 13
	main
	
	
	


Total: 15 lessons

	VISTA 

English Series I

NEW EDITION 

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others
	4 skills

	Lesson
	Title
	
	
	
	
	

	1
	Hi, Everybody
	
	
	
	
	main

	2
	A Blue Pearl in Space
	
	
	
	
	main

	3
	The Ozone Hole
	main
	
	
	
	

	4
	People in Singapore
	
	main
	
	
	

	5
	World Harmony
	
	
	
	main
	

	TALK! A
	
	
	
	main
	

	TAKE A BREAK! A
	
	
	
	main
	

	6
	A High School in Canada
	main
	
	
	
	

	7
	Save Pandas
	
	main
	
	
	

	8
	A Sick Sea
	
	main
	
	
	

	TALK! B
	
	
	
	
	main

	TAKE A BREAK! B
	
	
	
	
	main

	9
	“Domo”
	
	
	main
	
	

	10
	To Be Fair to Women 
	
	main
	
	
	

	11
	Peter Rabbit
	
	main
	
	
	

	TALK! C
	
	
	
	
	main

	TAKE A BREAK! C
	main
	
	
	
	

	12
	Hello from New Zealand
	main
	
	
	
	

	13
	A Gift from Bob Geldof
	main
	
	
	
	

	14
	The Eurailpass
	
	main
	
	
	

	TALK! D
	
	
	
	
	main

	TAKE A BREAK! D
	
	
	main
	
	

	15
	Scotland
	main
	
	
	
	

	16
	Martin Luther King, Jr. in His High School Days
	main
	
	
	
	

	ENJOY READ-

ING! 1
	A New Eye
	main
	
	
	
	

	ENJOY READ-

ING! 2
	The Fire That Didn’t Burn
	main
	
	
	
	


Note: Both ‘TALK!’ and ‘TAKE A BREAK!’ were counted as 0.5 lesson each. 

Total: 22 lessons

	SECOND EDITION POWWOW ENGLISH COURSE I 

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	So Many Countries, so Many Maps
	main
	
	
	

	2
	The Messengers of New Seasons
	
	
	
	main

	PC 1
	Britain
	main
	
	
	

	3
	A Smile and a “Hello” is a Good Start
	main
	
	
	

	4
	The Birth of Anne Shirley
	main
	
	
	

	PC 2
	China
	
	main
	
	

	5
	An Old Tree With Green Branches
	
	main
	
	

	6
	Die if You Must, but Never Kill
	
	main
	
	

	7
	The Garlic Capital of the World
	main
	
	
	

	PC 3
	Spain
	
	main
	
	

	8
	Do Your Best While you can
	
	
	main
	

	9
	The Mississippi
	main
	
	
	

	PC 4
	New Zealand
	main
	
	
	

	10
	A Guinean’s Dream
	
	main
	
	

	11
	Young People, Don’t be Proud
	main
	
	
	

	12
	Rice, the Number one Food Crop in the World
	
	main
	
	

	13
	What Links us as human Beings
	
	
	
	main

	PC 5
	Switzerland
	
	main
	
	


Note PC stands for Powwow Corner, each of which was counted as 0.2 lesson.

Total: 14 lessons

	REVISED MILESTONE

English Course I 

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	An International Language Now
	
	
	
	main

	2
	Body Language
	main
	
	main
	

	3
	Jim Abbott
	main
	
	
	

	4
	Peppers
	
	main
	
	

	5
	A Thousand Cranes
	
	
	main
	

	6
	Earthquake Prediction
	
	
	
	main

	7
	The Telegram
	
	main
	
	

	8
	Monet and Impressionism
	
	main
	
	

	9
	The Iceman
	
	main
	
	

	10
	The Promise of 1863
	main
	
	
	

	11
	Energy
	
	
	
	main

	12
	School of the Wind
	
	
	main
	

	Reading
	Championship Game 
	main
	
	
	


Total: 13 lessons

	Go, English! I

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others
	4 skills

	Lesson
	Title
	
	
	
	
	

	1
	Excuse me, but …
	
	
	
	
	main

	2
	English Helps Here!
	
	
	main
	
	

	3
	Is Your Lifestyle Healthy? 
	
	
	
	
	main

	Let’s Scan! 1
	main
	
	
	
	

	Let’s Listen! 1
	
	
	
	
	main

	Let’s Read! 1
	
	
	
	
	main

	4
	I Am a Cat
	
	
	main
	
	

	5
	Unknown Numbers of Wimbledon
	main
	
	
	
	

	6
	A Lazy Letter from Australia
	main
	
	
	
	

	Look & Think 1
	Talented Women in Japan
	
	
	
	
	

	7
	Dear Daddy

-Long-Legs
	
	
	main
	
	

	8
	Our Southeast Asian Neighbors
	
	main
	
	
	

	Let’s Scan! 2
	main
	
	
	
	

	Let’s Listen! 2
	
	
	
	main
	

	Let’s Read! 2
	
	
	main
	
	

	9
	John Lennon, the Dreamer
	main
	
	
	
	

	10
	Voices of the Volunteers
	
	
	main
	
	

	Look & Think 2
	Let’s Save the Forests!
	
	
	main
	
	

	Let’s Scan! 3
	
	
	
	
	main

	Let’s Listen! 3
	
	
	
	
	main

	Let’s Read! 3
	
	main
	
	
	

	Roman Holiday
	
	main 
	
	
	


Total: 22 lessons

	Hello there!

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	WU1
	
	main
	
	
	

	WU 2
	
	main 
	
	
	

	WU 3
	
	main 
	
	
	

	WU 4
	
	main 
	
	main  
	

	WU 5
	
	main 
	
	main  
	

	1
	
	main 
	
	
	

	2
	
	main 
	
	main  
	

	3
	
	main 
	
	
	

	4
	
	main 
	
	
	

	5
	
	main 
	
	
	

	6
	
	main 
	
	main   
	

	7
	
	main 
	
	
	

	8
	
	main 
	
	
	

	9
	
	main 
	
	
	

	10
	
	main 
	
	
	

	11
	
	main 
	
	main   
	

	12
	
	main 
	
	
	

	SL
	
	main 
	
	main   
	


	SELECT New Edition

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	
	main 
	
	main  
	

	2
	
	main 
	
	main  
	

	3
	
	main 
	
	main  
	

	4
	
	main 
	
	main 
	

	5
	
	main 
	
	
	

	6
	
	main 
	
	
	

	7
	
	main 
	
	main 
	

	8
	
	main 
	
	main 
	

	9
	
	main 
	
	
	

	10
	
	main 
	
	
	

	11
	
	main 
	
	main 
	

	12
	
	main 
	
	
	

	13
	
	main 
	
	main 
	

	14
	
	main 
	
	main 
	

	15
	
	main 
	
	main 
	


	SECOND EDITION Birdland

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	
	main 
	
	main
	

	2
	
	main
	
	main
	

	3
	
	main
	
	main
	

	4
	
	main
	
	main
	

	5
	
	main
	
	main
	

	6
	
	main
	
	main
	

	7
	
	main
	
	main
	

	8
	
	main
	
	main
	

	9
	
	main
	
	main
	

	10
	
	main
	
	main
	

	11
	
	main
	
	main
	

	12
	
	main
	
	main
	

	13
	
	main
	
	main
	

	14
	
	main
	
	main
	

	15
	
	main
	
	main
	

	16
	
	main
	
	main
	

	17
	
	main
	
	main
	


	On Air

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	1
	
	main 
	
	
	

	2
	
	main 
	
	
	

	3
	
	main 
	
	
	

	4
	
	main 
	
	
	

	5
	
	main 
	
	
	

	6
	
	main 
	
	
	

	7
	
	main 
	
	
	

	8
	
	main 
	
	
	

	9
	
	main 
	
	
	

	10
	
	main 
	
	
	

	11
	
	main 
	
	
	

	12
	
	main 
	
	main 
	

	13
	
	main 
	
	
	

	14
	
	main 
	
	
	

	15
	
	main 
	
	
	

	16
	
	main 
	
	
	

	17
	
	main 
	
	
	

	18
	
	main 
	
	
	


	Speak to the World NEW EDITION

(2000)
	Aspects of cultures
	
	

	
	Inner circle 
	Outer/

Expanding circle
	Own culture (Japan)
	Others

	Lesson
	Title
	
	
	
	

	WU1
	
	
	
	
	main 

	WU2
	
	
	
	
	main 

	1
	
	main 
	
	
	

	2
	
	main 
	
	 main 
	

	3
	
	main 
	
	main 
	

	AP
	
	
	
	
	

	4
	
	
	main 
	
	

	5
	
	main 
	
	
	

	6
	
	main 
	
	
	

	AP
	
	main 
	
	
	

	7
	
	main 
	
	
	

	8
	
	main 
	
	
	

	9
	
	main 
	
	
	

	AP
	
	main 
	
	
	

	10
	
	main
	main 
	
	

	11
	
	main 
	
	
	

	12
	
	main 
	
	
	

	AP
	
	main 
	
	
	

	13
	
	main 
	
	
	

	14
	
	
	
	main 
	

	15
	
	
	
	
	main 

	AP1
	
	main 
	
	
	

	AP2
	
	main 
	
	
	

	Farewell1
	
	
	
	
	

	Farewell2
	
	
	
	
	


APPENDIX 2

Levels of Cultures in upper secondary school EFL textbooks

	NEW EDITION UNICORN ENGLISH COURSE I 

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking

	Lesson
	Title
	
	
	
	

	1
	The Internet Age
	+
	
	
	

	2
	Terakoyas throughout the World 
	+
	
	
	

	3
	The Soybean Road
	+
	
	
	

	4
	Language and Culture
	
	+
	
	

	FR 1
	A Bounce in His Step
	+
	
	
	

	5
	The Great Journey 
	+
	
	
	

	6
	An Interview with Steven Spielberg
	+
	
	
	

	7
	Peter Rabbit and His Home
	+
	
	
	

	8
	Hello, Dolly!
	+
	
	
	

	9
	Jeannette Rankin
	+
	
	
	

	10
	How to React to Familiar Faces
	+
	
	
	

	FR 2
	Thank You, M’am 
	+
	
	
	

	11
	The Lessons of Easter Island
	+
	
	
	

	12
	The Sense of Wonder
	+
	
	
	

	FR 3
	Apollo 13
	+
	
	
	


	VISTA 

English Series I

NEW EDITION 

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic Features
	Ways of thinking

	Lesson
	Title
	
	
	
	

	1
	Hi, Everybody
	
	
	
	

	2
	A Blue Pearl in Space
	
	
	
	

	3
	The Ozone Hole
	+
	
	
	

	4
	People in Singapore
	+
	
	
	

	5
	World Harmony
	+
	
	
	

	TALK! A
	
	
	
	

	TAKE A BREAK! A
	
	
	
	

	6
	A High School in Canada
	+
	
	
	

	7
	Save Pandas
	+
	
	
	

	8
	A Sick Sea
	+
	
	
	

	TALK! B
	
	
	
	

	TAKE A BREAK! B
	
	
	
	

	9
	“Domo”
	
	+
	
	

	10
	To Be Fair to Women 
	
	+
	
	

	11
	Peter Rabbit
	+
	
	
	

	TALK! C
	
	
	
	

	TAKE A BREAK! C
	+
	
	
	

	12
	Hello from New Zealand
	+
	
	
	

	13
	A Gift from Bob Geldof
	+
	
	
	

	14
	The Eurailpass
	+
	
	
	

	TALK! D
	
	
	
	

	TAKE A BREAK! D
	+
	
	
	

	15
	Scotland
	+
	
	
	

	16
	Martin Luther King, Jr. in His High School Days
	+
	
	
	

	ENJOY READ-

ING! 1
	A New Eye
	+
	
	
	

	ENJOY READ-

ING! 2
	The Fire That Didn’t Burn
	+
	
	
	


	SECOND EDITION POWWOW ENGLISH COURSE I 

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic Features
	Ways of thinking

	Lesson
	Title
	
	
	
	

	1
	So Many Countries, so Many Maps
	
	
	
	+

	2
	The Messengers of New Seasons
	+
	
	
	

	PC 1
	Britain
	+
	
	
	

	3
	A Smile and a “Hello” is a Good Start
	+
	
	
	

	4
	The Birth of Anne Shirley
	+
	
	
	

	PC 2
	China
	+
	
	
	

	5
	An Old Tree With Green Branches
	+
	
	
	

	6
	Die if You Must, but Never Kill
	+
	
	
	

	7
	The Garlic Capital of the World
	+
	
	
	

	PC 3
	Spain
	+
	
	
	

	8
	Do Your Best While you can
	+
	
	
	

	9
	The Mississippi
	+
	
	
	

	PC 4
	New Zealand
	+
	
	
	

	10
	A Guinean’s Dream
	+
	
	
	

	11
	Young People, Don’t be Proud
	+
	
	
	

	12
	Rice, the Number one Food Crop in the World
	+
	
	
	

	13
	What Links us as human Beings
	
	
	
	+

	PC 5
	Switzerland
	+
	
	
	


	REVISED MILESTONE

English Course I 

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic Features
	Ways of thinking

	Lesson
	Title
	
	
	
	

	1
	An International Language Now
	+
	
	
	

	2
	Body Language
	
	
	+
	

	3
	Jim Abbott
	+
	
	
	

	4
	Peppers
	+
	
	
	

	5
	A Thousand Cranes
	+
	
	
	

	6
	Earthquake Prediction
	+
	
	
	

	7
	The Telegram
	+
	
	
	

	8
	Monet and Impressionism
	+
	
	
	

	9
	The Iceman
	+
	
	
	

	10
	The Promise of 1863
	+
	
	
	

	11
	Energy
	+
	
	
	

	12
	School of the Wind
	+
	
	
	

	Reading
	Championship Game 
	+
	
	
	


	Go, English! I

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic Features
	Ways of thinking

	Lesson
	Title
	
	
	
	

	1
	Excuse me, but …
	
	
	
	

	2
	English Helps Here!
	+
	
	
	

	3
	Is Your Lifestyle Healthy? 
	
	
	
	

	Let’s Scan! 1
	
	
	
	

	Let’s Listen! 1
	
	
	
	

	Let’s Read! 1
	+
	
	
	

	4
	I Am a Cat
	+
	
	
	

	5
	Unknown Numbers of Wimbledon
	+
	
	
	

	6
	A Lazy Letter from Australia
	+
	
	
	

	Look & Think 1
	Talented Women in Japan
	+
	
	
	

	7
	Dear Daddy

-Long-Legs
	+
	
	
	

	8
	Our Southeast Asian Neighbors
	+
	
	
	

	Let’s Scan! 2
	+
	
	
	

	Let’s Listen! 2
	
	
	
	

	Let’s Read! 2
	+
	
	
	

	9
	John Lennon, the Dreamer
	+
	
	
	

	10
	Voices of the Volunteers
	+
	
	
	

	Look & Think 2
	Let’s Save the Forests!
	+
	
	
	

	Let’s Scan! 3
	
	
	
	

	Let’s Listen! 3
	
	
	
	

	Let’s Read! 3
	+
	
	
	

	Roman Holiday
	+
	
	
	


	Hello there!

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking
	Accounta-

bility to introdue

Japan

	Lesson
	Title
	
	
	
	
	

	WU1
	
	+
	
	
	
	

	WU 2
	
	+
	
	
	
	

	WU 3
	
	+
	
	
	
	

	WU 4
	
	
	
	
	+
	

	WU 5
	
	
	
	+
	
	

	1
	
	+
	
	
	
	

	2
	
	
	
	+
	
	

	3
	
	+
	
	
	
	

	4
	
	+
	
	
	
	

	5
	
	+
	
	
	
	

	6
	
	 +
	
	
	
	

	7
	
	+
	
	
	
	

	8
	
	+
	
	
	
	

	9
	
	+
	
	
	
	

	10
	
	+
	
	
	
	

	11
	
	+
	
	
	
	

	12
	
	+
	
	
	
	

	SL
	
	
	+
	
	
	


	SELECT New Edition

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking
	Accounta-

bility to introdue

Japan

	Lesson
	Title
	
	
	
	
	

	1
	
	
	
	
	+
	

	2
	
	
	
	
	+
	

	3
	
	
	+
	
	
	

	4
	
	
	
	
	+ 
	

	5
	
	+
	
	
	
	

	6
	
	+ 
	
	
	
	

	7
	
	
	+
	
	
	

	8
	
	+ 
	
	
	
	

	9
	
	
	
	
	
	

	10
	
	
	
	
	
	

	11
	
	
	
	+
	
	

	12
	
	
	
	
	
	

	13
	
	
	
	
	+
	

	14
	
	+ 
	
	
	
	

	15
	
	
	+
	
	
	


	SECOND EDITION

Birdland (2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking
	Accounta-

bility to introdue

Japan

	Lesson
	Title
	
	
	
	
	

	1
	
	+
	
	
	
	

	2
	
	+
	
	
	
	

	3
	
	+
	
	
	
	

	4
	
	+
	
	
	
	

	5
	
	+
	
	
	
	

	6
	
	+
	
	
	
	

	7
	
	+
	
	
	
	

	8
	
	+
	
	
	
	

	9
	
	+
	
	
	
	

	10
	
	+
	
	
	
	

	11
	
	+
	
	
	
	

	12
	
	+
	
	
	
	

	13
	
	+
	
	
	
	

	14
	
	+
	
	
	
	

	15
	
	+
	
	
	
	

	16
	
	+
	
	
	
	

	17
	
	+
	
	
	
	


	On Air

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking
	Accounta-

bility to introdue

Japan

	Lesson
	Title
	
	
	
	
	

	1
	
	+
	
	
	
	

	2
	
	
	
	
	+
	

	3
	
	+
	
	
	
	

	4
	
	+
	
	
	
	

	5
	
	+
	
	
	
	

	6
	
	+
	
	
	
	

	7
	
	+
	
	
	
	

	8
	
	+
	
	
	
	

	9
	
	+
	
	
	
	

	10
	
	+
	
	
	
	

	11
	
	+
	
	
	
	

	12
	
	
	+
	
	
	

	13
	
	+
	
	
	
	

	14
	
	+
	
	
	
	

	15
	
	+
	
	
	
	

	16
	
	
	
	
	+
	

	17
	
	+
	
	
	
	

	18
	
	+ 
	
	
	
	


	Speak to the World NEW EDITION

(2000)
	Levels of Cultural Understanding
	
	

	
	Knowledge oriented
	Communication oriented

	
	
	Language oriented
	Para-

linguistic features
	Ways of thinking
	Accounta-

bility to introdue

Japan

	Lesson
	Title
	
	
	
	
	

	WU1
	
	+
	
	
	
	

	WU2
	
	+
	
	
	
	

	1
	
	+
	
	
	
	

	2
	
	
	+
	
	
	

	3
	
	
	
	
	+ 
	

	AP
	
	+
	
	
	
	

	4
	
	+
	
	
	
	

	5
	
	+
	
	
	
	

	6
	
	+
	
	
	
	

	AP
	
	 + 
	
	
	
	

	7
	
	+
	
	
	
	

	8
	
	+
	
	
	
	

	9
	
	+
	
	
	
	

	AP
	
	+
	
	
	
	

	10
	
	+ 
	
	
	
	

	11
	
	
	
	
	 +
	

	12
	
	+
	
	
	
	

	AP
	
	+
	
	
	
	

	13
	
	+
	
	
	
	

	14
	
	+
	
	
	
	

	15
	
	
	
	
	+
	

	AP1
	
	+ 
	
	
	
	

	AP2
	
	+
	
	
	
	

	Farewell1
	
	
	
	
	
	

	Farewell2
	
	
	
	
	
	


 APPENDIX 3

The Questionnaire to University ELT Specialists (Translation)
Questionnaire on Intercultural Understanding in EFL Classes in Upper Secondary School

Yohei Murayama 

MA in Educational Studies, The University of York 

March and April 2000

Please complete this questionnaire on the treatment of intercultural understanding in English classes in upper secondary school, which is currently often discussed.  Please note that this questionnaire defines ‘intercultural understanding’ as “to heighten interest in language and culture, deepening international understanding”, which is one of three aims of English classes in the current Government Course Guideline.   

If you do not mind, please answer to the following items on the information about you.  

Your name：

Name of the university you belong to：

Year of working experiences in universities：

Your specialties：

Ａ． Please answer to the following questions on intercultural understanding in English classes in the current upper secondary school. 

１． What kinds of contents on intercultural understanding do you think should be involved in government approved English textbooks for upper secondary school?  Please answer to each aspect by selecting the appropriate one from １～４. 

ａ． Knowledge and understanding of cultures in English speaking world 　

１．Strongly necessary　２．A bit necessary　３．Not very much necessary　４．Not necessary 

ｂ． Knowledge and understanding of cultures of other than English speaking world

１．Strongly necessary　２．A bit necessary　３．Not very much necessary　４．Not necessary

ｃ． Knowledge and understanding of the variety of English (Englishes)

１．Strongly necessary　２．A bit necessary　３．Not very much necessary　４．Not necessary 

ｄ． Knowledge and understanding of Japan

１．Strongly necessary　２．A bit necessary　３．Not very much necessary　４．Not necessary

ｅ． Training to open towards unfamiliar cultures (e.g. skills to analyse unfamiliar cultures objectively and to avoid conflicts between different cultures)  

１．Strongly necessary　２．A bit necessary　３．Not very much necessary　４．Not necessary

　　

２． Please let me know if you think that there are some points that government approved textbooks should elaborate upon for dealing with intercultural understanding except the contents shown in ａ～ｅ above.

３． Please let me know if you think that there are some problems among teachers to deal with intercultural understanding in schools.   

Ｂ． Please answer to the following questions on the curriculum in your university.
4． Please circle (○) items indicated as ａ～ｆ if they are involved in English teaching–related subjects (e.g. ‘Methods of Teaching English’). 

ａ． Knowledge and understanding of cultures in English speaking world　     

ｂ． Knowledge and understanding of cultures of other than English speaking world

ｃ． Knowledge and understanding of the variety of English (Englishes)　   

ｄ． Knowledge and understanding of Japan

ｅ． Training to open towards unfamiliar cultures (e.g. skills to analyse unfamiliar cultures objectively and to avoid conflicts between different cultures)  

ｆ． Others: (please specify)

　　

5． What kinds of subjects does your department provide to meet the subjects in the section ‘Comparative Cultures (include Foreign Affairs)’ in the Law of Teachers Certificate of Foreign Languages in Education?

1． subjects related to literature　　２．subjects related to specific area studies　　

３．subjects related to comparative/contrastive cultures

４．subjects related to intercultural exchanges and communication　　

５．Others: (please specify)

6． If your department have courses that strengthen Intercultural Education and provide Teachers Certificate of English for upper secondary school, please let me know the names and brief contents of the courses.   

Names of the courses:

7． How do you think does your department respond to the needs of Intercultural Education in upper secondary school to train student teachers of English?  Please answer by selecting one appropriate item from １～３. 

My department:

     １．Does not respond properly　　２．Responds properly　　３．Overly responds 

8． If there are issues under consideration to deal with Intercultural Education as subjects in Teacher Training, please let me know.

Ｃ．９． If you have other opinions on Intercultural Understanding in English Education in schools, please let me know.

Thank you very much for your cooperation.

APPENDIX 4

The Questionnaire to University ELT Specialists (Original)
高等学校の英語教育での異文化理解に関するアンケート

村山 陽平

ヨーク大学大学院教育研究科

２０００年３・４月実施

現在高校の英語教育で必要性が高まっている異文化理解の扱いについて、以下のアンケートにご協力ください。なお本アンケートでは、「異文化理解」を現在の高等学校学習指導要領が定めた３つの目標のひとつにある「言語や文化に対する関心を高め､国際理解を深める」が指すものとします。

差し支えなければ､ご自身について次の項目にそれぞれご記入ください。

お名前：

所属大学名：

大学での勤務年数：

専門領域：

Ａ．現在の普通高校の英語教育での異文化理解についてお聞きします。

１．異文化理解について、高校用の検定教科書（英語）はどのような内容を扱う必要があるとお考えですか？次の項目について、それぞれ１～４のうちひとつを選んでお答えください。

ａ．英語圏文化に関する知識と理解　

１．大いに扱う必要がある　２．多少扱う必要がある　３．あまり扱う必要はない　４．扱う必要はない

ｂ．英語圏以外の文化に関する知識と理解

１．大いに扱う必要がある　２．多少扱う必要がある　３．あまり扱う必要はない　４．扱う必要はない

ｃ．英語の多様性（Ｅｎｇｌｉｓｈｅｓ）に関する知識と理解

１．大いに扱う必要がある　２．多少扱う必要がある　３．あまり扱う必要はない　４．扱う必要はない

ｄ．日本に関する知識と理解

１．大いに扱う必要がある　２．多少扱う必要がある　３．あまり扱う必要はない　４．扱う必要はない

ｅ．異文化に心を開くトレーニング（異文化への客観的な分析や、異文化摩擦の解決法など）

１．大いに扱う必要がある　２．多少扱う必要がある　３．あまり扱う必要はない　４．扱う必要はない

　　

２．上のａ～ｅの内容以外で、異文化理解に関してこれからの検定教科書に改善が必要とお考えの点があればお聞かせください。

３．教師が実際に異文化理解を扱う上で、現在何か問題とお考えの点があればお聞かせください。

Ｂ．ご自身の勤務されている大学のカリキュラムについてお聞きします。
9． 英語科教育に関する科目（「英語科教育法」など）のなかで、異文化理解について次のａ～ｆのうち扱っておられる項目を○で囲んでお答えください。

ａ．英語圏文化に関する知識と理解　     ｂ．英語圏以外の文化に関する知識と理解　

ｃ．英語の多様性（Ｅｎｇｌｉｓｈｅｓ）に関する知識と理解　   ｄ．日本に関する知識と理解

ｅ．異文化に心を開くトレーニング（異文化への客観的な分析や、異文化摩擦の解決法など）

ｆ．その他：（簡単に内容をお聞かせください）

　　

10． 教育職員免許法（英語）が規定する科目のうち「比較文化（外国事情を含む）」の項目では、どのような科目を開設しておられますか？次の１～６のうち、開設科目のある項目を○で囲んでお答えください。

1． 文学に関するもの　　２．特定の地域文化に関するもの　　３．比較･対照文化に関するもの　

４．異文化間の交流に関するもの　　５．その他：（簡単に内容をお聞かせください）

11． ご自身の所属されている学部で､異文化理解教育に重点をおき、高校の英語教員免許が取得できるコースの開設があれば、ぜひそのコース名と簡単な内容をお聞かせください。

コース名：

12． 現場の高校英語教員に必要な異文化理解の知識や訓練に、ご所属の学部ではどう対応しているとお考えですか。次の１～３のうち、ひとつを選んでお答えください。

１．対応できていない　　２．適切に対応できている　　３．過剰に対応している　

13． 教職科目として異文化理解教育を行う上で、現在何か検討課題があればお聞かせください。

Ｃ．９．学校英語教育での異文化理解について、何かご意見をお持ちでしたらぜひお聞かせください。

ご協力ありがとうございました。

APPENDIX 5

The Respondents’ Answers to the Question 2

 in the Questionnaire to University ELT Specialists (Translated)
Q. Please let me know if you think that there are some points that government approved textbooks should elaborate upon for dealing with intercultural understanding.

	Code name


	Answer

	A
	The balance of culture between the Inner Circle countries and other countries that include comparing them to Japan should be well considered.

	B
	Systematic teaching methods should be presented after defining a clear concept of intercultural understanding.  Current non-systematic ways should be stopped. 

	C
	

	D
	

	E
	Though it is worth considering intercultural understanding in government approved textbooks, it does not seem proper to be influenced by such discussion.   

	F
	Contents focusing on people’s emotional attitude seem needed rather than ones focusing on superficial behaviour patterns.

	G
	

	H
	Approach of case studies should be involved to deal with intercultural understanding.  There is no standard on which culture (besides British and American cultures, etc.) need to be dealt with.  Therefore, it seems hard to focus on the discussions on this issue.     

	I
	Contents should be elaborated involving following process through revising the selection of topics; (1) aware of the differences, (2) consider deeply, (3) have trial experience, (4) open to the differences.

	J
	

	K
	Nothing special

	L
	To develop materials for bridging comprehensive learning classes is necessary.   

	M
	

	N
	

	O
	Lessons that just give stereotyped knowledge in conventional ways do not always help deepening intercultural understanding.  It seems necessary to develop understanding differences after developed the awareness that each individual person has difference. 

	P
	It is necessary to involve more lessons to understand that language and culture are too related to separate.

	Q
	Various contents even in the same culture are necessary to avoid increasing stereotypes.  If appropriate, containing contents saying the opposite things each other seems to be a good idea.       

	R
	

	S
	

	T
	The concept of EIL should be much more stressed.

	U
	It seems necessary to involve classes focusing on creating good relationships to different cultures in Japan, though it might be doubtful if such classes are the proper role to be dealt with in English textbooks.  It might be also true that we cannot say that such things are beyond ELT.

	V
	Current knowledge focused (grammar, vocabulary, and expressions, etc.) textbooks should be revised to behaviour focused (paralinguistic features, etc.), which should be introduced in proper context.    


APPENDIX 6

The Respondents’ Answers to the Question 3

 in the Questionnaire to University ELT Specialists (Translated)
Q. Please let me know if you think that there are some problems among teachers to deal with intercultural understanding in schools.   

	Code name


	Answer

	A
	As a part of in-service training for teachers, increasing the opportunities to study overseas should be necessary.  It might be also necessary to involve Team Teaching lessons with teachers of other subjects (esp. geology and history, etc.).   

	B
	Because the concept of intercultural understanding is not clear, it is difficult to teach it in systematic methods.

	C
	It is difficult to keep teaching intercultural understanding if teachers do not have actual intercultural experiences. 

	D
	Teacher’s understanding on intercultural understanding is not sufficient.

	E
	The problem is that there are many students who lack basic knowledge on geology and history of their own country as well as ones of other countries.  There are many points to revise secondary school curriculum.    

	F
	Issues on foreign people in our country should be focused.

	G
	It is likely that teachers’ favourites to certain cultures influence students though they do not be aware.  Therefore, it is difficult for teachers to develop students’ own thinking towards other cultures without reflecting teachers’ stereotypes towards other cultures. 

	H
	Aims of intercultural understanding cannot be focused, as its concept is extremely big.  Besides, few teacher training courses provide classes that introduce suggested syllabuses that tell lists and details of intercultural understanding according to the contents.      

	I
	The selection of topics and the ways of teaching, etc. are stereotyped. 

	J
	

	K
	Defining culture should be a problem.  Developing sensitive mind to different culture is needed.

	L
	How to reach to international understanding based on intercultural understanding seems to be a problem.

	M
	

	N
	

	O
	The same as former answer.



	P
	Language and culture should be much more focused in intercultural understanding in EFL.  This is because it is asked by the government that intercultural understanding should be involved in school curriculum as a whole.  For instance, current sociology classes gradually change from knowledge focused geographical description to understanding ways of thinking, etc. based on ethnography.  Therefore, it is not necessary to focus on the contents that are easy to understand if translated.  The role of EFL should be considerably poor if culture reflected by language is not well focused.  Teachers should realise these problems if they talk to teachers of other subjects frankly on these points. 

	Q
	Teachers tend to generalise culture while they are not thinking.

	R
	

	S
	How teachers understand other culture is a problem.

	T
	

	U
	Generally speaking, teachers except those who have experiences to be in charge of advising international students, etc. seem to worry about being forced to deal with intercultural understanding and international understanding.  This is because they worry if they can teach such things even they have not understood them.    

	V
	It seems to be a problem that teachers themselves lack teaching analysing and objective understanding about students’ own linguistic behaviour and surroundings for giving meaning to the society they belong to.  Intercultural understanding should start from this level.


APPENDIX 7

The Respondents’ Answers to the Question 6

 in the Questionnaire to University ELT Specialists (Translated)
Q. If your department have courses that strengthen Intercultural Education and provide Teachers Certificate of English for upper secondary school, please let me know the names and brief contents of the courses.   

	code name
	course programs

	A
	Division of International Culture 

	B
	

	C
	

	D
	

	E
	

	F
	

	G
	Division of International Exchange

	H
	

	I
	

	J
	Division of Intercultural Education 

	K
	

	L
	Division of Intercultural Education

	M
	

	N
	

	O
	Division of Intercultural Education

	P
	

	Q
	Division of Intercultural Education

	R
	Division of European Culture

	S
	Division of Community Studies

	T
	

	U
	Division of European Culture 

	V
	


APPENDIX 8

The Respondents’ Answers to the Question 6

 in the Questionnaire to University ELT Specialists (Translated)

Q. If there are issues under consideration to deal with Intercultural Education as subjects in teacher training, please let me know.

	Code name


	Issues



	A
	Nothing special.

	B
	We need to discuss what intercultural education is before we discuss if it should be involved in subjects for teacher training or not.    

	C
	There is a limit to teach it using internet/ PCs because of the lack of PC administrators. 

	D
	Nothing special.

	E
	All the opinions seem to have been raised.  From now on, it might be necessary to reconsider the discussions objectively through outsiders’ points of view.

	F
	Intercultural understanding focused classes (besides literature, linguistics, and teaching methods) seem necessary.   

	G
	It seems necessary for students to have real contact with various people from various cultures as well as to deepen knowledge through textbooks.  

	H
	We have classes on intercultural understanding itself.  However, the problem is that there is no class involved focusing on how to teach and select contents of it.   

	I
	

	J
	

	K
	In ELT, how to balance developing skill of language and intercultural understanding should be considered.  

	L
	How to establish in-service training for teachers should be a problem.

	M
	

	N
	Nothing special.

	O
	

	P
	We need further discussion on which parts of intercultural education the role of ELT is, as it should be taught in school education as a whole. 

	Q
	

	R
	

	S
	

	T
	That our department has no specialist of intercultural education is a problem. 

	U
	I am worried about how well I understand intercultural understanding.  Questions come to my mind when I deal with intercultural understanding such as “what is the meaning of it?”, “Is it for understanding, for opening minds, or deepening knowledge?”.  

	V
	Intercultural understanding in Japan is based on the agreement that it deals with foreign culture and foreign people.  The problem here seems that it lacks the aspect of basic understanding of humanity.  


APPENDIX 9

The Respondents’ Answers to the Question 9

 in the Questionnaire to University ELT Specialists (Translated)

Q. If you have other opinions on Intercultural Understanding in EFL classes in schools, please let me know.

	Code name


	Opinion



	A
	It is hard to satisfy organising classes focusing on intercultural understanding.  This is because many of our teaching staff does not understand it.  Besides, they do not seem working in that field very much.  The number of staff is also a problem.  It is all we can do to work in each field.  Actually, though our course is named “division of ELT”, academic interests of our 7 staffs are as follows: English literature (n=1), American literature (1), English linguistics (2), ELT (2), foreign assistant teacher (1), German language (1).  In this condition, we cannot afford to provide classes for intercultural understanding though the Course of Study has required dealing it since 1989. 

	B
	It is hard to answer to this question because the definition of intercultural understanding has not been clear yet.

	C
	

	D
	It should be hard to find specific materials that we can declare, “this is intercultural understanding”.  A proper way might be that teachers deal with it through various lessons consciously.

	E
	

	F
	

	G
	It is expected that under the coming new Course of Study, the general trend in primary school will be just to involve foreign language classes especially English conversation as a part of intercultural education in cross-curricular classes.  However, besides conversation focused class, providing classes that involve intercultural understanding through English should be necessary as required subjects.   It might be too late to start teaching intercultural education from secondary school level.  

	H
	What is bothering me is that it is not clear which classes should involve intercultural understanding.  Is it the role of sociology, or EFL?  If EFL deals with it, what are the unique aspects of the class for intercultural understanding?  Anyway, the problem here should be that we have not understood the term of intercultural understanding clearly.

	I
	

	J
	

	K
	To avoid to generalise things overly and to encourage developing mind to respect individual culture should be important. 

	L
	Developing continuous curriculum for intercultural education from primary school to secondary school is necessary so that we can have clear perspective.

	M
	

	N
	

	O
	It does not seem necessary to provide intercultural education class as a independent subject.  It is believed that it can be dealt with well in EFL and other classes.

	P
	A problem is that when we begin discussing intercultural education, there are many teachers of other subjects who say, “Oh, we leave it to EFL teachers”.   We can say that EFL teachers have responsible for creating such idea from such atmosphere.  For example, that ways of writing fraction, process of multiplication, and calculation on paper are different between Japan and western countries can be taught in math class.  It should be enough for EFL teacher here to refer to the expression of ‘over’ in fraction and to the different way of thinking appears in the in expression, ‘divided’.  Thus, EFL teachers should keep staying the role of intercultural understanding in language and culture.   

	Q
	See the enclosed my paper.

(1) Textbooks should involve various culture and global issues.  (2) The usage of English should not be very much limited in intercultural education in EFL classes.  (3) The unique aspect of intercultural education in EFL classes should be comparison of cultures analysing English and Japanese, and cultural interchange to non-Japanese using English.  (4) EFL teachers should avoid generalising cultures easily.  (5) ELT specialists should understand that cultural aspect of Inner Circle and cultural interchange with NS such as ALT bridge to the next step of more general intercultural understanding.  (6) Developing English communication skill itself might contribute to intercultural understanding indirectly.    

	R
	

	S
	Certain aspects of intercultural understanding should be involved according to students’ academic development.  However, I doubt ELT that overly stress that aspect.

	T
	

	U
	Generally speaking, EFL teachers have self-confidence in contributing intercultural education.  However, science and home life techniques classes, for example, also deal with it now.  Besides, we need to consider the possibility of joint classes with other subjects and importance to tackle the education throughout school as a whole.  It seems to be also a problem that ELT majoring students believe intercultural understanding equals to just communicating with foreigners through English.  They are not interested in other languages and other culture.  I am sure that if students widen their points of view from current fixed English focused view, their ways of thinking will change.  

	V
	The problem is that majority of those who have charge of Course of Study seem to believe that intercultural understanding is to focus on different aspects from Japanese one.  The important point should not be to know foreign people and foreign culture but to develop ‘tolerance for diversity’.
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